o ((f\: /» ‘d 1 k' s . " ‘ i ,M:'

. DOCUMENT BESUME e
BD 093‘559 ' . \\ . " ‘ { 'RclpOﬁ 019, .
AUTHOR Mech, Joyce. Ed. ‘
TITLR " Proceedings: 'Indian Education COnference 1974 {15th,

Arizona -State Univqrsity, Tedpe, Arizona, 1974L
. Educational Services Bulletin- No. 49.
INSTITUTION Arizona State Univ., Tempe, Coll. of Education. .
SPONS AGENCY Arizona State Univ., Tempe. Bureau of Rducational
‘ ‘ Research and Services.; Arizona State Univ.. Teqpe.
: : Indian Bducation Center..
PUB DATE May 4
NOTE 83p.; For related docu-ents. 5638 Rc008020-022 ’
AVAILABLE ‘PROM Arizona State University, pureau of Educational
- N Research and Services, Teabe, Ariz. 65281
(Bducational SGrvices Bulletin No. 49) N

&

~EDRS PRICE HP~$0.¢5 HC-$4.20 PLUS POSTAGB :

. DESCRIPTORS *American Indians; Childrens Literature* *Conference
Reports; Cultural Differences; txducational Progna-s-'
*Educational Resources; Evaluation; Pederal
Legislation; Librarians;-librapy Bducation, .

, *Reservatigns (Indian); Resource uatetials- serviqes-
: : State Prograas; Workshops ~y
IDENTLFIERS -+ Arizona ¢ C

ABSTRACT .

! The 15th Annual Indian Education'Conference, .
sponsored by the Center for Indian Education and the Library Training
Institute for American Infdians at Arizona State Upiversity had as.its -
1974 theme "Learning Resources for Indian Bducation®. The vorkshops
attempted to inform the participants of -educational. opportunities for
Indian children and their elders. This publication, taken fros
wvorkshop recordings, presents the exchange of various viewpoints,
approaches, and suggested solutions by the panticipants. In some
ifstances, participants' comments did not record pnoperly and vere
therefore deleted or reworded; in others, somé concepts -were

: summarized, attempting to retain the style of the speaker. Nonshops
covered are: Bvaluating Resources for Indian Bducation; Indian
Education Act (Title IV); Strengthening Navajo Bducationi Arizéna
Reservation Educational Programs; Locally Produced Materials for

- Indian Bducation; Indian Education Prograas at the - 'State Level;
Training Programs for Library Media Specialists; Literature That
Transcends Cultural Differences; and Arizona State University Student
Services. The keynote address, "Preparing Indian Youth for Success in
School", is also given, (NQ)




. .
. - ¥ ’ :
. ) Vs OEPARY ¥
. . MENYOF HEAL T,
, . , - :oucmokuuu
N . . N ' B ) ) NAT AL stiryTe o
k3 . LN . o ~ . ) B - ‘c‘
‘ 4 ) ] . P EEN REPRO
. . IVEO FROM
d ) : ~
) - FICIAL NATIONAL INST) Y
_ ) UTE OF
4 4 ’ . ' . K EDUCATION POSITION'OR pOLICY °
%Y . . - : ’ ! ) '
»” '
»
L 4 . : ‘
- ! - ) ‘
. A -
. £
» ‘\ aw . A
) LI}
A v . R *
It
» e K
. E : . '
; - .. .
’ L] ‘ - ' ‘\ h .
. . N . # ) , \') )
s ’ . ) - ) ‘ !
‘ * < - 3 s N h
B -
; ' e ‘
= A * ¢
- » g
. to ‘
. - ‘ . : ot N
i L3
. * ) "
> 4 . : ) '
- - \'\ 4
- ’ w. ; ‘
S , .
i} i
e o hd )y ’
. . » 2 “ N \ N
. . . .
» LU .
- ,,‘ » . * b
| A . 3
- ! )
‘. N N s . ! »
. b‘ )
N . ’
! . . P
. “ hl
‘ . ¢ Tl
. D ‘
. 0 ’5\‘ !
. \ . . i ]
- » « -
, .
) P - 5 ¢
.
" °
. . " N
B - ~
~ ) '
A (39 ’ : )



€.

PROCEEDINGS: FIFTEENTH INDIAN EDUCATION CONFERENCE

- IS
. .
V
. 5 .
- .
'
[
. a .
. - .
.
1 - .
8 '
< .
‘k v
. f .
'

1974

s
- '

' Co-aponaored by ASU's . /
CENTER FOR INDIAN EDUCATION . : -
‘ and Department of

BDUCATIONAL TECHNOLOGY AND LIBRARY SCIENCE Ct

'\

' . Co=Directorsi

.\/ 2 - . .

|

v

’ ‘Dr. BRarry W. Sundwall . -
) Pr. Norman C. Riggins . . I S
Mr. George A, Gill : . :

¥

v - y . o

EDUCATIONAL SERVICES BULLETIN N0, 4§°

Published byl

ARIZONA STATB UNIVERSITY
College of Edvcation

_Bureau of Educational Research and Services

Dr, Merwin Deever, Director

"
~ . . » Y



2

(4 ‘ b ‘' FORWARD
The 15th Annual Indian Education Conference was the result of combined.
" efforts on the part of the Center for Indian Education and the Library
Training Institute for Amexrican Indians, Arisona State University. The theme
of this year's confekence was "Learning Resources for Indian Educqtion."

Throughout the workshops, the attempt was made to inform the pépple of
educational oppor;unitieé for Indian children and their elders. exchange
of various points of view by participants and. their great variety of approaches
and suggested solutions are what made the workshops important, It 1s hoped
that their experiences and obseryations will stimulate thought, suggest alter-.

natives, and open new horizons to all individuals cancerned with Indian edu=
cation. o ' ' . )

)
s -

. Tha following présentagion of ideas and information was taken f:pn_wotk-'g
shiop recordings. In some imstances participsnts' comsents did not record e
properly and were therefore deleted or reworded. In other instances, some

concepts were Eumma;ized with attempts made to retain. the style of the
gpeaker. ' \ .

7

‘Hopefully, the participants will find these changes acceptable and,  °
‘along with other readers, will recognize how greatly théir contributions
have added to the field. ‘ '

e ; ' Ty

, Joyce Mech, EJitor B N

May 1974
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KEYNOTE ADDRESS! PREPARI %NDIAN YOUTH FOR SUCCESS IN SCHOOL

. A
<D
N .

<. .. BillyMills, Consultant.

SUMMARY: A measagelio Indian youth: your greatest enemy is' yourself: deter-
mination, perserverance and sweat are qualities that lead -to
success.

a

(My 1ntention) 18 to address this conference to lust one emall phase of
the total concept of education,; and-that is the average student spends approxi-

mately 85% of his time outside the academic stmosphere.

Those of ug on the reservations are well aware of the totol complexities
facing the adults on the reservations. The average unemployment rate 1is
about fifty to eixty percent, and the parents have so many pressures on them
that they have very little time to give direction or to participate with their
children as they should. Yet they totally rely on people in the academic
atmosphere to give guidance, dlrection and lay the foundation for the future
of Indian youngsters, .

t
¢

"The srea I'd like to diecuse could cover many., things: recreation,
leisyre time, whatever. .I feel there's a need for a basic recapturing of
circumstahces that will help you underatand the programs 1 am involved with.
I feel yery strongly, for example. that my ancestors, the Ogalala Siouxs, -
had-a philosophy of 1ife, That phidosophy revolved around a very deep,

. physical, mental, and.spititual type basis; and as they were defeated, the

philosophy was destroyed to a great degree

When I speak of mental philosophy. 1 am referring to an understanding
of and a living in harmony with nature, and an awarenees of your own relation-
ship with nature. This is a natural philosophy. You may recall in the .
archives, the letters that.Columbus wroté back to Spain .and his description
of the phyeical, mental and spiritual beauty of the Indian people. They
lived in haxmony with nature and their philosophy of 1ife wae based on their
respect for nature. As they were defeated, their ‘philosophy was-deafroyed

- to a great degree:

Ag we were placed on reservagions. we rejetted a more technologically-
oriented type philosophy. A hundred years later, I found myself living in a
vacuum, Thero waere no goals. no commitment. no accompliahhent.

To complicate matters, there was cultural shock and lack of cultural
dwareness, When the way of 1ife of a group of ,people 1s destroyed and they
are put into an slien world, they suffer cultural shock. Tgia happened. to

" out people and the society and culture. into uhich‘they.yore thruet advanced

more in 150 years technologically than it had in the past 2 000 yoars. and
an Indian suffers cultural and future shock.

. . .-t

’
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* individual faile because of not having the capability of adapting to the

-

o ‘ : , . . Yo K
. - In.reference fo0.the eighty-five percent of the timg our youth spend’ .
outeide of the acgdemic atmosphere, I'd like to read a few statements that ;
I think have 8 pawerful impact Qn a conference such as thiss _ .

° Mt s of no value to the Indian communitfhe to have their ;

- youth well prepared academically if these Btudents ure'{neapable a4
of participating fully in the cultural and social life of the :

© tribal comminity either becauae of peychological reeeons or !
because of culturation." .

" To a great degreewe expect our people to adapt to the inatitution ‘ .
rather than the institution adapting to them, helping them meet their own
basic needs, growth, emotional, social, psychological, cultural, asad in many
cases, religious type needs-that have to be met before anybody can evén begin
"to attempt to get a better perepeetlve of his-or her role in socioty. The

institution rather than having the institution adapt to "him and we bleme the
failure on the parent, or the child. or both. If we ignore the previous
experiences of ‘any child, there's really no growth experience. If there's .
no -growth experience, educetion is really not oecuring. .

. What I wang to’ ehere with you '{e based on my own peraonal experieneee. v
and you' can be the sole judge as. to whether or not ‘there's a gy werit to hem.
I'm talking about recreation. Recreation is definad as anything tha:}s eon- .
structive and enjoyable-~-sporte being one cowmponent of recreation. _I1'm cin-
“Vinced beyond a doubt that recreation can contribute more toward helping «
Indian youth acquire.a basic foundation & philosophy of 1life than jdst
about snything ‘they can do at an. early aé!i Definitely much more 'so than
the academic atmosphere. ‘It's extyemely difficult to acquire any kind of a ,
phildsophy of 1ife aitting in an Puglish or math class. Any youngster has
emotional, social, peychological, cultural and in many ceeea. religious type
needs that have to be met before he can even begin to get a better under—
standing of his weekuesses. strengths, and acquire a philosophy ‘of 1ife.
Without a philosophy, he's 3oing to be in no position to properly utilize

. the academic atmosphere. . : ~

What do 1 mean when I speak in terms of a philoaophy of life? What do

" I.mean when I speak in terms of recreation. programe? Let's. take the Osalala

81oux religion as an example. Within our own culture we have some of the " _
most beautiful experiendes and capabilitiea of helping a youngeter meet basi¢
growth needs., . He goes out on’a camping experience and learns to build a -
sweat lodge, one of- the purification ceremonies of the Ogalala Siouxs., He

can learn the basic concept of a sweat lodge. and participate in ‘it. ‘Ale sits
around the.campfire and onmporiences otorytelling, and learns to a great degree
what Indian atandards are rather,than white standards.. The beauty of the
thing.'is, he's going to find that in reality the basic standards that -anybody.
has to possess to aecompl;ah goals are universal. I found out on a personal '
‘basis, I go up to a Hundred Indian youngsters and we start talking about

hosic goals, objectjves in life. they may tlnw out a etatement euch as "Bill,

A : oy

e
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. ., : ' '
that's white. We don't want to live up to white ctihdqus. you'll becoae
unculturatcd." But at the very beginning rf 1 tell the youngsters we're
Indian and we're going to be Indian, we don't have to live up to any white

. gtandards, Then I etart defining what Indian standards-are and thay re
‘excited, they're notivnted, thc

g bcginning to tune in.
One of the things I'd iika to make reference' to now 18 the filu I'n

‘gping to show which stresses the ability to accept defeat and come back in

- champion, a gold medal winner, and I said,

s

victory. For the.past three years as 1've worked with pecple, I've noticed’ .
theixr inability to adjuat to the white werld. ' {'ve had a nuaber of Indiaa
youngsters tell me "I can’t do it anymore. I’m going to quit echool.” S
quit before we even give oursélvese chance to, fail.: The easiest thing to do iy

1£' you don't have a philosophy’ is to quit, to cave inj but a person with a -
philosophy is going to be.able to accept defeat snud to come back, and to

keep coming back until he starts acconpliohing potaonal goals. .

This film is about Ron. CIark. & san with a philosophy of lite._
dedicated “four years of hiq life toward one ‘purpose. That purpose vas. to .
vin a gold medal-in the Olympice. He ran 120 mile# a week, twicé a day, - - -
seven days a week. When the games were over the best Ron Clark could do '
was third place. He was twenty-eight years old;. stqnding there with -tears
coming down his cheeks. And I walked up to him and I'm on Oloud 13 and I
said "Ron," and all I could think about wéq‘gpph. Bill, you're the olynpic

'Ron, what ave your plans?"

assuming.the man was going to.quit, assuming he vag going to ‘fade away. He
looked me right 4n the eyes and he said "I'1l tell you what my plens are,
Bill, 1I'm going to ¢onc1nue. I'm going ‘¢o’ give a :otal etfottl" '

And I started laughing 'I said "What the hell's a totel cfforc? I
thought you just gave one." Ho said, "I did, I gave a total effort. I gave
a complete effort. And I was beaten, bdut I'n going to give anothei, and
another.” And I told him to define & total eéffort,.and it sounds trite, but
it gets back to the purposé of 'a philosophy of 1ifs. He defined & total %
effort for me and.in his own words, he said "You know, Bill, a total ‘effort
to me is phyoically, mentally. and in my own mamaer, spiritually., And'I
could cars less what the hell anybody elee thinks sbout me. But with a .
total ef ort I know I'n going to:possess the greatest Xey to aucccco.

And I thought twﬁtIc sbout Ron Clatk. an Australisn, telling me those. '
thingss it began to reglster. It fit right back into the Indian world., 1
was constently being told as a youngster to be proud that I was an Indian, .
yet people within the same school aystem, the'very same people who told me
to be proud, on the one hand, suppressed ma because I wgs Iud;gp. And for
no justifisble reason, I felt ashsmed of myself for at least four or five
years because’l was Indiah and yet I realized thot our anceatot- hcd a phtlo-
aophy of 1ife that we were neglecting. . .

A"i

Ron clark also aaid one other thing in teference to a philosophy of : .
11fe. He said 'You better be roady, becarse we're going to compete againot

L3
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pné another next summer.” And he said he was goinﬁsto give a total effort.
The following sumper we toured Europe, for eix weeks, sixteen roces--during
which Ron Clark broke twelve world records: To me, here was a man who was

- able to accept defeat butnot quit, and come back and ‘keep coming back.

., Anybody with a philosophy of life is going to be able to accept defeat
and not quit.. You may change perspectives, alter your goals, readjust, but
you're saware of your many strengths. You're able to have a better perspective
of 1ife and how you fit into it. 1'm convinced that these qualities can be
learned,-and wa can teach them through recreation, through proper use of
leisure time, and they 'will result in a better self-image. ‘

£

1 w&uld_liﬁe to discuss mental attitude. I cémo frem Casa Granda,

P

Arizona last night end had a number of faculty members telling me that Indian
and Mexican American youngsters are not competitive. '"They're not competitiyp.

Bill, they give up too eagy." g

H
i

.~ You hear about great 1nap1rafiona1 speakerst such as Dr. Norman Vincent

Peal, Maxwell Multe, Rev. Bob Richards. Yet inspirational speakers go back
to the Indian people--the spiritual leaders. You've heard them referred to

as medicine men. The Ogalala Siocux refer to them as spiritual leadcrs,

people who were capable of understanding the subéonscious mind, capable of
controlling their own destiny, rather than having destiny control them. The
subconscious mind 1is nothing but a big warehouge; everything you put into the
subcontscious mind, be it negative or positivé, is stored back there. Bvery-
thing yqQu see, you touch, you taste. If moat of the .impresslons are stemped

. negative you're going to respond negatively. It's that simple. If most ul

the impresesions are stamped positive, you're going to reepond'pooit1v019- .
One of the most beautiful opportunities to develop positive attitudes is
through recreation programs. Yet this is an area we totally nealecg.

Three years ago on the Pine Ridge Reservation, out of 5,200 school age
youngstera there were 4,500 arreats. 1've had Indfan girls at the BIA
boarding schools write me and say "Help. We have the woret grades. 'We have
the highest drop-out rates. We're in the most trouble, There's nothing to

" do." And they're asking for help. They're not saying, help we in English
> class of in math class. They're wanting something to do with their minds,

vith their bodies, with their creativity, before they begin tp'suffocate.
Bighty-five percent of thair time 18 spent outeide ¢f the academic atmoephere.

of an adult population of 10,500.

Let me get back to the world of sports. I think you may £ind this a

| little more enjoyable from this standpoint. We have. to help the youngsters,

wd have to teach thenm to dream dresms. Well, we really don't have to teach
people to dream dreams, they do. But we have to nurture those dreams 8o

.that eventually the dreams become real.

.

. / ' .

‘Little Jerry Lingrin had a dream. He vas a high schoal genior, 5'2",
froveuteen yeare old, 119 poundn. MNe Lantad to make the U, S, Olympic team.
o

-‘{" £

. In that same reservation five years ago, there were 6,500 adul;fartesta out . -

. -



What did he do? He chose to yun 250 miles a week. You don't do that living
in a vacuum. You've got: to have a perspective of yourself. You've got to N
have a philosophy of 1ife. - You have to want it. You have to be able to ;o
close your eyea and redch out and almost touch it, taste it., He not only
made the (. 8. Olympic team as a high school senfor, but a year later he set
the world racord in the six mile run. Mental attitude—-goal aetting—-that ]
2 what ic! 8 ‘all about, .
‘l’ o Goal setting~~that fite right into the Indinn world, I've never had ¢
the opportunity, for example, 1ike my ancestors to a vision quest, but I '
think in @y own mind I've had a lot of ~vision quests. ‘1 spent two years
running 100 miles a week, twice a day, seven days a week; and at least six
times a day just being able to.close my eyes and visualize myself breaking
the -tape at the Olympic’ games. Ard this was ibplanted in my mind.so strong,
I could tlose my eyes and I could hear eighty-five, ninety thousand people
in the stadium screaming. I could stand, with my eyea ¢losed, and I could
,” almost feel the tape bresking across my chest. It was so real. Living this
for two years, the race turned out almost exactly the way I had imagined."
Goal setting. PR ‘ )

)

On a camping expe:ience,\through rpc:eat!onal opportunities, you can
have Indian. youngaters so tuned in, so excited, in settiug goals it's unbe-
. }evable. Then if they're going to be Indian, they re going to live up to.
Indian standards, and they're going to accomplish thode goals. Not every
¢/ body is going to accomplish a goal, but if you set a goal, yoz»develop a
basic philbsophy of life. If you fail, it's not failure, theke's no such
thing with a philosophy as failing ekcept when you give up., You may alter
your goals sgain. If you don't accomplish them, you become stronger in just
accepting the realities of life. Goal a&tting.

Let me get back,into the world of sporta here because I know I'm running
out of time. Last night I had dinner with George Young. In reference to
goal setting in 1958, this guy wanted to make the Olympic team. He ran for
tvwo years, a 100 miles a week. He mide the team, his goal was firet, second
or third at the games. He's in the staeple chase jumping over hurdles three
feet high, a two mile race. Five hundred yards' to go in the race he hits
a hurdle, he falls flat on his face, from sheer exhaustion. Ris knees. are

. bleeding, torn elbows, he's going to quit. But simply because he had a philo-
~ gophy of life, he jumps back up and he starts to drive. He came within two-
tenths of a second from accomplishing his goal in the world of aports and vas
willing to see two years fade away. ,

He trains for two more.years, goes to Rome, Italy, goes to Tokyo, Japan s
in 1964, Six‘yeara of training-now. He ran the fastast steeple thase 1in
the Olympic games' history. ‘' Only one problem: on that ddy fdur men ran
faster., He would have won ‘every other Olympic game in history but he finished
- f1fth. George looked at me and ‘he said "Bill; to hell with it. You run six
vears, 100 miler a wook, to hell with it, I'm going fo auﬂ'." - .

B T v /.< . . o
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He called me three weeks latexr and he said, "You knows; I want thia so
bad, T can't quit, Every step I take, subconsciously throughout the day it
occurs to me, a medal at the games!" He starts training for four more years,
Tén years of training. Let me describe hie race: The race gets underway.

Re 1ived and trained at sea level, or below, at Casa Grande, Arigona. Mexico

- City being a mile and a half high, his greatest competitor was altitude. .

Runners from Africs lived and trained at that altitude. The race gets .under-
way, lap after lap runners begin to fall behind. George had told me before
the race, 'Bill, the only thing that counts is when I get up in the forning
and when I look into the mirror I see George Young. I'm aware of my many
weaknesses, but I'm also going to be aware of a few strengths that I have
and I know if I remember theése strengths, they're going to take me as far
as I waot to go. C ’ . :

'The race is undqrwé&,\lap after lap runners fall behind. There are
five laps to go, George is in eighth place. Three lape to go, he moves into
third., ’Two ‘aps to go, he's in second place. Ten years of treining. The
gun lap, - Four hundred neters to go; he accelerates, he moves into first
place. And then it was like funning into a brick wall. .The lack of air,

~ the thin oxygen! His legs began to wobble, his back began to tighten. He.

begine to lupe his vision. Eighty-five thousand people in the stadium
eqkeamingg He heard-nothing. One rutiner going by him. Then another,
Andbther,™ And' the next fifteen yards he's back in'fourth plece., Ten years
of training, three hundred fifty yards to go. He'd never hurt so bad in his
life, he was going to quit. R : Lo

But' he didn't quit because he had a basic philosophy of life. And you
know, 1f you don’t poseess a philosophy of 1ife, that eventually becoxes & -
philosophy. It becomes a-negative one. But with a philoaobhy_you're;going
to be able to cope with realitiea,” And you don't cave in.  You may be de-
feated, but you don't cave in. George decided, one more try, he'was going
to accelerate and get back into third place. He accelerated, he got nowhere,
they pushed him back. He came off the curve, about one huddred fifty yards -
to go, he was, going to quit again: He whs going to trade tew years of sac-
rifice, ten years of training for approximately.twenty seconds of pain: And

/

I can put that into the Indian world. So often we expect the youngster, in

~this case, to gdapt to the institution rather.than the institution addpting
ro--t0 hime  And 4t's difficult. You're totally rejecting the past and you ex-

pect him to accept the future and understand it, And he quits. We blame the
youngster, rather than the institutior. But regardless of who's blamed, a
1ife is basically lost. And in this case, rather than ten-years of sacrifice,
it'e more live nna hundred f1fty years of suppression and defeat. ~
. Back to the world of mporto. Cecorge.Yuung, rathar than quitting, .
decided to make one more attempt. And not to get back into third, He's now -

ninety yaxds from tha finish 1ipe and he decided "I'm going to drive on

thyough to the tape, because maybe one of the three mef shead of me might
quit." George kept ¢riving; nobody quit. Less than five yards to the finish
1ine, the runner from Australig began to crumble. George Young wsnt by him.
And he accomplished a goal in the world of sports hy one-tenth of a‘hecond.

. - . A :
LICR} . ¢ ) ] - \
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- One-tenth of a second. Ten years oﬁ training, ten years of aacrifice.
And yat, in reality, the diffqrence between sucgess and failure to a great

" degree is less than that, 18 lees.than a tenth of a gecond. But we need a

philoscphy of life. One of the most effective ways Yn which to teach-a philo~
sophy ie to lay down the foundations of 1life B0 our youth can acquire a rhilo~
sopy--would occur in the eighty-five perceant of the time they're outeide the

‘acsdemic atmosphere. But there needs to be the training, organization, imple-
mentqtion, programs,’ ataffins, and most vital of all, leadership.

4
’

¢ 1 think there are waya in which we can«build a better tomorrow. : In
reference to Indien atandatﬁs, a lot of people have asked "What are-Indian
standards?" 1'd 1ike to redd a short prayer,. which is 3enerat&zing, but to
me. it's Indian standards. In reference to Indian people not beifig competi- ..

> tive, I think this little short pxayer will .reveal one of «the_highest degregs

of computitiveneae available. And it's an- Indian standard to me. It's &

prayet ‘that goes like.this: ‘

>

"0 Great Spirit, whose voice‘I Hear in the winda, and whose
breath gives light to all the world, hear me. I cqme before you,

atrength and wisdom. L&t me walk in- beauty and make my eyes ever

< one of your many children. I am small ahd weak. I need your- -
[

. behold the red and purple sunset. Make my hands respect the things -
- you have made, my edrs sharp to hear your voice. Make me wise so
that I may know the things you have taught my people, the lessons
you've hidden upder every leaf and rock. 1 seek stremgth mot t6 -~ ' °
be auperiot to, my brothers, but to be able to fight my greatest
. enemy: myself. Make me ever ready to come with clean hands and -
* straight eyes so when light fades as the fading sunset my spirit
Amay come to you without shame."

¥

Competition.”/éhe 3reateat degree ‘and_the ultimate degree of competi-
tion is to compete against yourself. Not your fellow man, -or your neighbor,

_ but yourself, to become aware of your many weakpesses, and your strengtha, -

to get a better perspective of your whereabouts. Those can be done, to the {
greatest degree; where thé youngsters spend the greatest amount ‘of Jtime,
Leisure 'time, recreation programs, at home, reading, whatever 1t mdy be in
the vast scope of recreation. But I also think there's a way, and I think

it can/contribute, again, to building a better tomorrow. It helps you to
have people who-believe in you. It helps you understand and look for a

-person’s strengths, and to accept his weaknesses. The b7sic concept of love,

sharing, communicating, and people believing in you.~

Let me share the 10,000 meters with ydu. theu I'l1l close. Because I
think this contributes through many ways in which 1 t Pink, or did, in refer~
ence to Indian staqdarda. I'm rooming with Jerry Lingrin from Spokane,
Washington. Jerry's coach came in, tWo hours before the race, and he said
“Jerry, here's a 1is¢ of the.top ten distance runners in the world, the men
you ‘have to beat to win the gold medal. I want to review this with youa"

. . . . ~
A} * .
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And 1';m on uy bed and T'm thinkins the top ten. the list of the top ten
‘in the world. My name has to be on that 1ist. He goss through the entire .
. liat and I'm nowhere on there. An every Indlan youngster has had that experi-
- ence, And I began to lose confidence. The coach said "Jerry, id there anybody
' we might have overlooked?" Little ole Jerry gets out of bed, nothing but his
‘ shorts on, 80 skinny,.he looks like death warmed ovet, and the coach says,
‘ "Jerry, 1is there anybody we might have overlooked?" Jerry saye "Yeah, toach,
%' . Billy Mills. 1've been'training with Bill, I think he has a chance 7.3 vin."
. . . Somebody believifig in wel The confidence goes 'back up. , o, :d,'
i.._ o Through recreation prograne every youngeter vho participates hsa got to .
’ .. experietdce 8 degree of sdccess, /; positive type gelf-image. Jerry believed
y in me, the confidence goes back/up. I go down, to get a rub down. Here's the
. ~ ossistant traffic field coach ¢n the U. 8. Olympic team. He doeea't see me.
His.words are, as he talka to the trainer, apd 1'm standing: behind thesm, "You .
know, it'e a shame Lipngrin sprained his ‘ankle,'because we have no idea’ how <
. strong it's going to be until the race getd underway. If his ankle doesn't .
~_ hold up, .all we have left 1s Mille." . S

¢

w . You've all experienced that. Every Indian youngster e:periencea that
L -~ ' in an indirect type manner. My response waé to hell with him, T grew up in
3 ' that kind of a world with nobody believing in me. 1 didn't get the rud down.
-1 went hack to where Jerry was. I sat next to him on the bed, almost on his
" lap, and.1if anybody. cate by the 6pen .door they would have wondered what was °
going of.. And I'm thinking, then I start talking to him, "Jerry, do you
really think I have a chance to win?" And he said "Yeah, I do." Then I
responded, "Tell me about it." 1 needed somebody to believe in fie, He
started talking and the: 9onfidence goes back up. ) B

It 8 time to go to the track and there s a phone call.s 1 pick up the
phone, I'm thousands of miles ‘from home’ iu Tokyo, Japan. It's my sieter
" from the Pine Ridge Reservation. She can't even afford to have a phone, let
. alone calling me in Tokyo, apan. But when I heard her voice, 1 thought' ° o
' souebody back home is thinking abdut ‘me. Somebody cares. The confidence T
80és béck up. .- , ) ‘ Y
. . She starts outy "Bill, it's twelve o'clock midnights We know you com~
-~ peteé in about’ seven‘%r eight hours, we wanted to reach you before you race,
We love you}.." and we're- disconpected. We don't have timg to put the. call
back through, but the simple fact that aoaebody's thinking about me, some- ‘
-body cares,; 18 help., ) :
! get bn the bus and wd‘Lake the ‘trip to -the track. We get off the bus.
we go through our warm-up. Fifty seconds before the race a friend of ‘mine
from’ the' Morine Corps, no offense to the Marime Corps if there's any families )
herq associated with eﬂe Harine Corps. He competed the day before, lost ou e
. He went out that night and was’ fetting the good times roll. How he nade itr )
+ to.the track, I don't know. Haybe 1 can parallel that with how some of you
.. made it to the ¢onference., I don't know; eh? At gny tate, the friend of
© mine in the Marine Corps showed up and he laans ovér the rail and he 8ays ]

3 . o
. . . '
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' "Hey Bill, come here, come here. I want to tell you something," Pifty
e2conds before the xace! I stepped by him and his words wera: "1 'had this
veird dreem last night. I dreamt you won the 10,000 meters." Somebody -
believing in me again, Communicating on e poeitive level. The confidence
goes back up. Five seconds before the race, there's complete silence.. d
. then I hear my friend start’ to laugh. Add it dawns on me also that the guy.

didn't even have a chance to sleep last night, let alone dream. And I forgot
“about him, ‘ , : y T e

Y i 4

s
@ ' Wecross the free line in thirteen minutes and, thirty seconds, within
a one second of my fastest three mile lever., 1 was going to quit. I was in.~

- tourth place, I dig out,.I decided to take the lead, go one more -lap; Then# : '
1'11 quit while I was in front. This way I had ‘all kinds of ‘excuses-=I would .. -
have won 1%...you know? I téok the iead, I went one‘wmore lap. I looked into
- the inlield to ske if it was safe. Nothing but Japanese faces. It was eafe.
‘I knew nobody. I glanced into the stadium. Eighty-five thousand people in
the stadium, Who do I focus in on? ﬂy wife. She's stending there and she's
crying, It.dawned on me why she was crying.. She was aware, for:example, of
wy personal experiencés on the reservation: wmy dad dying when @ was. seven,
my wom when I was thirteen, being poor before I was populer. And - there's
. a world of difference) and I hope I don't offend my adopted siater, because
I love her very much, but my wife was also aware of the first world record
ip the family. My adopted ‘sister, Marcella Bigcrow--twenty-five éRildren,
¥ twenty-three living, nine sets of .twins, growing up in a two~room house.
©She was aware of the other complexities in -the famidy. Fifteen of us over
all, Including my half sister and brothers and adopted sisters. Seven .
passing away. She was aware, for examplé, of stortes I told of when I was '
in'school. Having orfe’ of the. teachers come up and pitking a bed bug off
‘ from my shirt and then turning around angqhsking me "Do you have bed bugs at
home?"-» You know? And you want to,crumble. You want to hide, .You want to
die. And in many cases, without a philosophy of life, it's like death. She
was also avare of the University of Kdnsas, trying to join a fratermity, not
able to join, and that was when the fraternal system was the big thing. Not
;" able to joid because I'm Indian, So we deeidedhto rent a house. Not able
© to rent the house because three of us wanted to room together. Clint Cushman,
Norwegian from North.Dakota, Eraie Schabia, twenty-six foot long jumper, a
black man, and myself, an Indian. And we’re not able to. (

s

-
-

Then she was alsoﬁ]ware that. for the first time in my life I was giving
8 complete-type effort and I was beginning to develop a basic philosophy of
o life, and’that I'm Indian, and 1 couldn't quit. You continue. One more lap,
. one more lap, to where the film picks up the race. Three hindred and fifty
‘ yards to go, I'm on Clark's shoulder. Re accidentally pushes me into the
third lane, at least he told me later it was an accident, I stumbled., I
> closed back on Clark's shoulder. Gumudi, ‘the Tunisian, broke between us,
- And I quit again. I quit. The Ethiopian, the Russian had fallen behind.
Itywas obvious { had third place for sure. I Juit, :

But I don't think I'm any different from anybody in this room or any
Indian young boy or girl, on or off the reservation, who possesses a E
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philosophy of life. You can't quit. Number one, if I quit, the first thing
that went through wy mind was it would not have Leen Billy Mills who quit, .
it would have been, somewhere, in what 1ittle print there would have been,
Ogalala Sioux: Ogalala Sioux. And that's all people would have remembered.
And I had dec¢ided to 1ive up to Indian standards, ' And if you analyze,Indian
* standards you're going to find they're amohg the most difficult standards in
the world to live up to. But they're no differept from any other standarde
A throughout the universe. So you make another attempt. It's like an electrical
s .8hock ‘going through your body, something telling you that if you try harder
. . - than you've ever tried in your life, you cen still win. You're pounding.-
You're pumping. ¥oq':e swinging the armp., Eighty-five, ninety thousand
' people in 'the atadium‘ecteaming; All you're avare of is the thumping of Your
own heart, qnd'your'own,;houghta. ‘ .' ' :

.

’“ My thoughts wefe just one more try. Just one more try. Juet one mora
_txy.' One hundred and twenty-five yards to go, a hundred yards. The thoughts
- started to change from one more try to I can win, I can win, I can win.
. Sixty yards, forty, thirty yards to go. The thoughts changed from I can win,
- I can win to I won, I won, I won. And then in the next few seconds there's
the tape breaking.across your chest. You're in a complete trance, with your
. thoughts and the throbbing of your heart. Over and over in my mind, I won,
I woi, I won, . N ‘ -

What brought me back to reality was the Japanese official who éame

running up.to me and 'his first words weret "Who are you?" And the beauty

of it 1a, for the first time in my life I was able to tell somebody who T

~am. And yet so often we fail. We fail to give the Indian youth an oppor-
‘tunity to even begin to find out who they are, let alone be able to tell

¢ gomebody who they are. But I'm convinced, again, beyond a.doubt, through
recreation programs, out-of-classroom type activities, it's one of the most
neglected argas within the Indian world today and yet it's 6me of .the most \
effective areas in which we can help people meet emotional, social, psycho~
logical, cultural, and in many cases, religious needs that have to be met

before they can evenbegin to acquire a basfc foundation for a philosophy of
lifeo . ' ’ .

And in closing, the most beautiful experience was when I went back to
the Olympic village my sieter was on the phone. Four o'clock in the morning,
She'd been up all night long trying to reach me. She started off, "Bill, I
hope we're not bothering you. We were disconnected.” And I said "Yeah, we
were disconnected."” She said "I know you compete in a couple hours. We're

«* glad, we're thankful we could reach you before you race. We love you. We've
‘ - been praying for you, We're proud of you. Regardless of what happens..."

- And' I"broke in with "Guess what? I won! I wonl 1 set the Olympic record!

I won the gold medall' There's complete silence.

She came back with "Bill, don't tease me that way. It's too cruel."
You know, we don't even believe one another within a family, let alone dif-
ferent cultures. 1 repeated it. "I won, I won the gfld medal." She woke
up everybody else in the house. She started crying. ' They were all crying

.
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-except my seven-year-old nephew. He came to the phone and his wards weret
"Uncle Bill, I knew all along you were going to .win."” And I gaid "How did
you know?" . And he"said "Because I asked God to let you." v
. He's the same man, that'Donny, a sophomore in high school. I was
- talking to Donny a couple weeks ago, and I said "Donny, do you remember 1964 -
when you said you knew I was going to win because you asked God to let me?" '
-1 said "What's the difference in the white world between God and in the Indian
world? . Our god, Wankantanka, The Great Spirit?" And he said, "You know,
Uricle Bill," and he quoted from Black Elk, he said "When Black Elk saw the
Great Spirit in one of his visions, glthough the Great Spirit was dressed tﬁ .
Indian garb, he was the type of a maz he had never seen before. ‘He was no
‘the Wagishu,-the white man, nor was he Lakota, nor was he black, But he was
the type gf a man he had never seen before.' .

. And Donny drew the conclusion that the whites so often have tried to.
humanize God in their own image, likewise the blacks, and he said, "I hope
we as Indian peopld doh't make the same mistake and try to humahize The B
Great Spirit in our own imuge.” In Indian thought God is a spiritual exis-
tence, a spiritual world, and he is one. '

In closing, .1f I can leave any thought with you==I'm in no position to

. tell you how to think, what to do--but I feel from peraonal experiences, )

from being Indian, thit one of the most effective ways we can reach the
Indian youth and help hip meet, as I've said several times already; the
emotional, social, psychological, cultural 2nd in many cases, religious
needs, is through the eighty-five percent of the time they apena outside of
the academic atmosphere. That's during the school year. And through the
shundred percent of ‘the. time in the summer montha. And thls could ‘be done,
and 1'm convinced beyond a doubt, through recreational programg, recreation
being defined as anything that's constructive and enjoyable. I thank you. .

-
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. WORKSHOP #1
2 EVALUATING RESOURCES FOR INDIAN EDUCATION

PARTICIPANTS: Karen Tyler, "Evaluating Materisls,' A.S.U. and John Courthey,
"Bvaluating Prqgrams,” Nebraska Department of Education

L)
‘ ' "* Summaryt Diecuseion of basic criteria for medta programe and -
o " development of instrument ueed to measure success of existing
v . media programs, ) .
The concept of tha school media program has developed eignificantly
 since the mid nineteen hundreds. Factors that have contributed to this
ro- development are: the information éxplosion, research, changes in the philo-
~ sophy of education, growth and divevsification of educational technology,.
: 1ncreaae of school populstions. and changes in the physical ochool plant.
1
. In the area of 1nstructiona1 materials. several elemento have emerged -
to contribute to the concept of ‘the schoéol media program. The textbook has o
generally been given a narrower definition and 1is usually excluded from
. classification as "media." The former schoo¥-library of print materials has
"been expanded to embrace a wide variety. of nonprint materials which are.
retrievable through the same cataloging methods traditionally aseociated
with the lidrary. Audiovisual-services and techniques have come to serve as
the logical base for operatiun in this expanded faciligty--the medis centex.
The professionally trained audiovisual expert gnd theé expertiee of the pro-
I fessional librarian heve been required in the planninz of the curriculum and
“in the designing of leerning experiences to fulfill the objective of the
curriculim, .

‘ The media progrem‘hee further been enhanced by the: enactment.of the
Elementary and Secondary Education Act of 1965 which made available the
acquisition of school 1ibrary resources, textbooks and other imstructional
materials. The need for guidance, sele¢tion, use, and hdndling of these .-
materials became obvious and previously established standards for this kind:
of material were no longer adequate. Two natiofial organizations AASL and
' DAVI came forth with the publication of Standards for School:Media Proggigﬁ
'4n 1969. This publication officially documented the merger of the schoo
" library with audiovisual instruction. A group of Nebraska educators pooled
their efforts and produced an evaluation instrument for media programs in .
' Nebraska. The results of this effort are published in A Guide for Evaluating “
Establishing Develqg‘ng_School Media Programs.

T
RN
. o The purpose of this 1nstrument is: (1) to provide qualitative criteria
e for assessing media programs, &nd (2) to provide a resource for estebltehiug,
e developing, and improving media programs.in schools. This comprehensive
tool might be a means to record data and compare it with the minimums speci-
; fied in the 1969 Standards. The instrument recognizes fqur basic componente

-
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within a'uedia progrw-sewicea. staff, physical facility, collection~-
. and 18 of the opinion that of the four SERVICES must be given the greatest

emphasis za being the most necessary for ,a quality prbsram. v

The inetrument may be used as & complete unit for aelf-—ovalimtion or .
for evaluation by an outeide agency; it may be used in independent sections

. + 'to evaluate the medis services, the media stolf, the media facility, and the
SR media collection; it may be used in segments or in whole to projact the "
® “development of the media program within the school system or school building.

.. ‘ A glossary 1is includéd to ciariﬁy the uae:of.tﬁrae. Included also are

questiounaires for both atudents and teaching staff wiko share in the benefits

dent ,as the chief terget, atid serlices as the primary purpose of the program,
then the student should Have the opportunity to reflect the success of this
X effort. Since the teaching staff must often be the intermediary between the
) successful service of media.to students, then staff aleo should have the

“aopportunity to/ evaluate what wessure of succlss they have earned.

L.
'~/\

™
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of a medis program., 1? the@finstrument has succeeded in presenting the atu- -* °
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o INDIAN EDUEATION ACT (TITLE 1V)
; . . AR : .

‘PAxTICIPANTs:r~br. Kenneth Ross, W1nébw Rock Publfe Schools' and Hr.'Rieg“

St. Germaine, USOE Washington Intern
Q. " Summary: Discussion of the Jndisn Education Act (Title 1V
of Public Law 92-318). Projects now in operation and some
_proposals currently under cousideration: ‘ !

Dr, Kenneth Rosa: . e’ s - o

i
.

' The commitment of. the Federal government with respect to financing edu-
‘ cation hds changed many times over since 1934, Take & look at the broad .
. picture of federal funding. You will note that in the early’ 1930's Congress
. came along and said, "There are many military bases across the country and.
ve need to aseist ‘those people in providing schools." And o what happened
was Public Lawe 815 and 874 came into existence, basically to aseist federal
impact areas. Aboyt five to ten years aftar the impact aid legielation was
.. enacted, Congress said, "Look out into .Indian country. There ie another area
Y that we have not addresaed ourselves to in terms of dollar commitments. That
area 1s the reservation proper.” And so, after five to ten years, Indian' .
people were considered as being eligible under that authority. Congreas and .

federal agencies concerned themselves with funds available for Indisn use, .

- One, the Johnson-0'Malley, was based on the premise that there is non-taxable -
land in a school district. It says basically the same thing that PL 874 says., -
And so wany Congressmen were saying, "Why do we need two national bille or -

- legislative acts addressing the same basic problem?” ' L
& And eo some changes were made to change the direction of Johnson-0'Malley.

4 Later; Congress said, '"We have a lot of impoverished children whose parents

] economically cannot afford to provide them with some of the basics to get -
them on a par with other children." 8o, along comes the ESEA Act and Title I
for digadvantaged children, which includes Indian children. At that point we
were looking at two programs addressed to basic education:. 874 and Johnson~

' 0'Malley, There were also two, programs that were concerned with the special

and unique needs of Indian children: Title I and Johnaon-0'Malley.

Last year another bill went through Congress, known as Puﬁlic Law Number
‘ 92-318, Title IV, which does a ¢ouple of tginﬁ. It amends certain sections
of existing laws., Public Law 874 ie amended. Title VII and Title VIII of the

. Elementary and Secondary Education Act is amended. The Higher Education Act
of 1965 1s eméhded. Title IIT of the ESEA is amended. What does thie-all

./ . ADue to technical difffculties with our recording equipment, the introductory
. statement delivered by Dr. Ross is imavailsble.. ’ :
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mean?\blt means they had to attach an amendment to the ESEA major package
. and say to the colleges and universities and to every school syestem that had -
disadvantaged children throughout the country, 'We need your support to push .
the major bill through 6o that our 1ittle piggyback rider can create a mecha= '
. nism whereby Indian people can establish a department in the U. 8, Office of
. - Education and have some’ monies coming into the schools." | S

. Okay, this bill then went through and some questions that wa need to ask
- ourselves are as follows: ,ggw many programs do we have that address the
. special, unique needs of Indlan children? What are chose funding agencies in
. the state departments doipg to insure that funds are mot duplicated? How

mucly time is takgn by the agencies that dispense the money? How much time ie

S~ actually spent in cross-checking their own files? "It has béen a crime that
public and federal schools . have not been, made accountable for the funds spent.
Those dollars yere appropriated basically for Indian children and their eddca-

. 7 tional needa. ’ ' ‘ i '

3

P

o > . 2
You see a trend in this whole accountability aria where the federal _
government is mandating through legislation the involvement of Indian people
in school programe. I have to ask myaelf, as an Indian pereon, why we Indian
people haven't taken it.upon ouraelves to get involved in the public system.
I think a good 1llustration is that not only on the Navajo Reservation, but
on my own reservation back ip South Dakota, the Indian people feel we are
. not the public. Dr. Bob Roessel says the Navajos take a look at three
systems of education. The federal aystem, they say, is the Washington sys-
tem, They look at the public school and/fay,.that'e the white man's school.
. Mr, Abe Plumber, who's the assistant arda director for the Bureau of Indian
" Affairs, says "That 1s the school where the Navajo -goes to school with the
little white man." I think wé Indian peopie. need to develop a mind set where
in meny areas the population is dominantly Indian. When you have a situation
“11ke that, you are the public and you can control that public school on the
local ]evel. Complete control exists only in a school systen where you have
charge of the finances, Wherever there's economics involved, there's also
strings attached. ’ -

You look at the broad spectrum across this way and say, "People across
this country have ideas about what is valuable in order to bring about a
Better society., The things they place value on are translated in terms of
educational needs.. All a school is 1s a place where minds are molded. It's

— purpose is to help the iﬁdividual." o
' You take a look at the state level: The state has general needs that
‘ are voiced and .expressed throygh state education codes, state standards, and.
state accreditation.’ A state puts in some mgney. There are strings attached
to that.  Indian people, by and large, do not consider themselves a part of

the public and have never really spoken up and said as & unified group,
"These are the valués that we feel are important. These are some of the
standards that we would like to see in our schopls." It may be a very far-
out philosophical thought at this point because recognizing the economy of
the situation, many Indian tribes don't have the matching dollars to put

Y
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{nto_education, Thdt‘a one of the reasons why'we havevtq,rplé on other
people; "In order for ue to participate, we have to have literate people.

These people have to £it into, society." .
. ¥ o‘:

_ 1 Qould 1ike to have Rick tevi&w Title IV at this point and‘ftom there,
' we can generate a number of elemente for discussion, ' v

Mr, Rick St, Germaines o o T '

- Okey, first of all, those handouts you've got are the official sheete
from the Office of Indian Bducation 4n Washington D, C, In addition to that,
Ken and I have @ number of materisls up here, This 1s the mapuscript that
was published by the National Advisory Council for Indian Education. There's
only one copy of thesé, and this will be on display up here following the

‘session., Aleo in addition to this, we have a listing of all of thé indivi-

dual members of that Natiunal Advisory Council. If dome of you are involved

- in proposal writing in trying to get your programs fynded, it might be a

- good idea politically to know some of these people, to be acquainted with '

’

then throughout the year, and to know who is representing you in Washington
D. C. in regards to the Indian Education Acty, We've got only about ten or

8o of those, so these will be available also up here following the session.
Alao’, we do have some items that you wigiut be interested in if you've got =
oome time, items 'that we in the Office of Indian Education use as priorities

_ for funding. " So 1f you've got some time} I'd like you to noté some of these.

<2

. Let's get into the,diffeéent parie right now. First of all the purpose
of the leglslation is to establish, develop and carry out programs of .Indian

-¢ducation that will improve educational opportunity for all Indian children

and adults. Now this legislation is unique in that the bulk of the responsi~
bility goes to the tribes and to the different Indian'organizations through-
out the country. This is something that'u been miseing in the past. It's
also unique in that local education agencies, our public schools, our schools

‘throughout the ccountry have to have a Parent Advisory Council. Now I know

that many of you are probably familiar with these, many of -us are probably
representatives in some of these local parent advisory councils. ‘They have
to be represented, they have to sign that document before 1t goes into
Washington and gets funded. These local parent advisory boards advise and
help develop local programs as they see fit. They actually take part in the
evaluation and the operation of those 'programs. So these are gsome of the
coneiderations we should be thinking about. Keep in mind one thing: all °
projects that receive funding must be ‘developed in cooperation with these

local parent groups and. local advisory groups. This is the’ nutber one item
on our priority. - '

Part A deals with the local educational agencies, the local public
schools. These are entitlement grants on a formula basis to local schools.
Basically what it says is that for a.public school‘system‘that“edugatea r
Indian children, what that public school needs to do 1s to take thé average
state per people expenditure for ail children in the state, multiply that
times the number of Indian children enrolled, and that is basically what your
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entitlement will be. Okay? The example used here is Albuquerque, New-
‘México. The average state cost is approximately $732 per child; 1,819 Indian
students in that hypothetical situation. . You come out with a. total entitle-
ment of $1,331,508. Okay, you neéd a note on that overhead, too., Parts B
and C are not entitlement granto. These are for tribes and local Indien
organizationsa, ' e

' ' What can the money be used for under Part A? The money can bé ‘spent by .
the schools now on planning, development end establishment of special educa-
‘ tion programs in the school, and I think that is notéd on this back shoet.

_ Look under Part A. The movey can be used for minor classroom remodeling, 1€ '
this happens to be a specific need.as identified by your local Indian educa-
tion committees. It can be used on minor equipment, and there's a specisl
part under Part A that sets aside five percent of all- the money under Part A
fox local Indian coritrolled schools. - Now this i important. It's becoming .
a trendnow, where tribes and orgenizations are developing their own schools
and they call these Indian controlled schools. We actually have eet aside a

~ grant of five percent of the money that whe placed under Part A for this
‘purpose, Are there any questions so far under Part A? ' .

Quéstion:' Can'any of the money under Part A be used td help.support the
local parent groups? . "_ SR R

‘Mr; Rick St. Germaine:

Let me givé you an exéﬁpleu, In our school diétrict. we had an hdviéory

coomittes to,Johneon-0'Malley before-this legislation came throughi--Our-—— - -

" advisory committee 1s elected-from five different chapter houses that are
located within our school district, What-the-chapters-did-was-vote' and elect
from their own membership somebody to serve as an advisor to the school with

« respect to Johnson-0'Malley. They said why should we have five or six other
committees as well, when in fact those people are the ones we're going to
corner on the local level? And so we would 1ike to have them represent us

o ‘both on Johnson-0'Malley, Title I and on Title IV. And they have a permanent
menber on the cormittee and a standing alternate in case that individual
cannot attend tho meetihg. One of the other things they did do with ‘respect
to Title IV was inclyde the student body prepident. We also have a‘kind of
\ high school senate where there is an individual that sits as a non-voting
member on the school board, who is ‘different than the student body - president.
So those two individuals sit down with us in terme of working out .some of the
areas in that legislation. One of the things the atug:nta did in our original
: ~ application was to divide out of 'the entitlement five¥or six thousand dollars
. to go to the separate buildings:, one for the elementary school (we have two
elementary schuols), a junior high and a senior high. They divided 1t out
equally according to the number of students in the area. Out of this money
we want to buy some pool tables so we can have a 1little recreation during
the lunch break, That's what we want to-do with the eatitlement money, or . °
whatever the kids want to do. We also want to pay for all of the community
people to come t0 & rreo homacoming game; because 1t does cost money to pay

ot
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the referees and.a number of other things. These are some of the deéisions
that the.students dre making and presenting to the committee for approval.
‘ Another good example of how the committee Works is that when first
set it up they said we would like to have’money in this budget so that we canv
80 to other school systems and get some ideas from them. Our pareant advisory |
coumittee has made about five or'six different tyips this year. They've run
up to Minnesota to take a look at some of the programs involving urban Indians.
) They've run dewn to Dallas, . Texas to take a look at pome of the things that
. \ ‘'are happening with a nupber of ethnic groups involved in epecific) programs.
This 1s giving them exposure to the broader educational programs. The ori-
ginal application also made provisions for reimbursing them for trevel'fxr

penses when they attended meetings and workshops.

Question: (indistinguishabie)

)

F 2

/

-t

- Mer, Rick St. Germaine: E "

I'd 1ike to note‘hére that virtually anything that.the local education
/ “committees needs, wg review and comsider, We don't rubber stamp everything.
We're trying to fin out 1f the school district is holding &.hegvy hand over )
that local -education group,‘'using them as a rubber stamp, and tRere are ways o
of finding out. Field readers are bringing in from all parts of the country:
. vhat's going on in the community. I'm familiar with a situation in Wisconsin
in which they've got a parents' educational program. It's called P-E-P, PEP.
‘In this program they're actually educating the local education groups in the
state of Wisconein. They're providing them with a background in legal aid -
end they're firoviding a background in home school coordinating. They're
running these people through programs weekly, Now this is another area .
vhere some of our?local,education groups in Arizona and New Mexica can be
- giving serious thought., These monies are available for that purpose, 1f
that's what they would 1ike to use it for. o IR

.

I think we're on Part B here. This 1is a very good breakdown, by the
way, You'll .notice on Part B, Item 2, programs authorized include planning,
pilot, and demonsttation projects. One of the priority iW happens to
provide for the local tribe or local education committee to gponsor an in-
sexvice program in their local schools for the teachers, for the administra-
tion and for the students. In-service education or special in-service work-
shops happen to be & priority item. This would be another thing to give
‘berious thought to. If we can present these things to teachers in the
schools in such a way that they can give more sensitivity to the Indian

.__ students during that school year, we're going to meet one of our goals. I
' did mention that under Part B the funds that go to the Indian tribes are
determined on a competitive basis. It's not the white people in Washington
vho are determinifg who's going to get the awards. As I mentioned just a
second dgo, field readets are brought in from all parts of the country. .And
. these people are changed on a regular basis to give a 1ot of people the
. _opportunity to read. Also, another group doing the reading is the National
Advigory Council. Here again, you have representatives from all parts of
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the country, §o°'what you're seeing is awards being given‘to tribes based o;n
a condentrated program where there's a lot of local educdtion and Indian. |
people involved in determining whqre 1ts wmdney should go.and why. Under
) Part B a lot of the mongy ib going to progrags for bilingual and bicultura,
. education pr, g'rahs--cul_tural enrichment, g:o out preveéention, vocational /
%

A

. education, and pilot and demonat’rég:ion' programs which test these projects /fq,i'
- their effectiveness, .. ' =~ > . ~ . N ‘
. . 1] [§ e -

: Under Part C 1sfan‘amendmentlé; the Qault'xducatign Act. And what/this
. does 1s go to the tribes, the Iadtan organizations, the state education, )
o oo agencies; 1ike the state- departments and- also -local eduycation agencies, like
e public schools or local schools.. It enpbles  Indian adults to obtain .
their high ‘school diplomas, their GED's, thEii‘adult basic education, afid to’
improvevtheir communieation skilles and for pareer develppdené.,‘Oﬂé of tliese
ﬁrioxitZes happens to be for a basic survey of Indidn agult illiteracy. . ,
Right ‘now in the Office of Indian Education in Washingtbn, we:know very )
little about the extent and about the impact of how much Indian adul& 1114~
teracy there is in existencein these Indian cormunities. One of thg priori-
ties. happens to bg a survey éb‘determine the impact-and the dffect ghis.ia
having on the trigks;-‘i‘think Ken will agree that resgarchers have deter~
mined that a lot of“the problems Indian children ars etiencing have to:do
A With the home environMent. And a8 way of conquering‘agme of our prodblems is
: .+ to get at that home environment. So the adult educa section under Part C
is %ttempting to remedy that. : 2 . e . /
u ‘ !
Indian Educatl n.and\q o the deputy
d it also established théhNational Advi-
I)d like to tufn/over that section to Ken .

/. <
,

.
A\ /
;

Part D established the Office
commissioner of Indigd Educatiod,

¢t sory Council on Ind‘gﬁ Education.
“becauBe he's quite familiar with 4

Dr. Kenneth.Roas: .
Even thodgh I'm familiar with it, I'm still kind of confused, basically

because we have so many different Indian agencies supposedly speaking for the

needs of Indian people.’ For example, we've got Indian people in the National

Congress of Ame;i‘ - Indians and they have a dommittee on education. We
have the National Tribal Chairman Apsociétion( They have an education com-

v mittee, We have the National Indian Education Association. We have the
National Council for Indian Opportunity. . \

.1 guess where I get confused and a lot of legislators get confused in

terms of drafting bills that speak to the iesues of the needs is that who

. speaks for whom? And I think'one of the things they tried to do in estab-

b 1ishing this particular office and this particular commission was to identify
by region and to have the nominating procees come from the local grassroots °
~area all the way to the top. But then, once it.gets to.the top, it becomes
kind of a puliticdal football in terms of-whether you are Republican or Demo-~
crat., Ard you from Dixie or are you from the Union? In a way, it's putting
Indian podple.againaet Indian pedple. On the same side of the coin you have -

, within that 6fficc an individual rhat ie going to be acting as 8 comhissioner

b
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. within the department or office of education: Nov as I see 1t. many of the
- individuals that are on this national commission have public support for >

their own immediate areas. At the same time they could be likened somewhat
to the parent advisory couhril for this project. By -and large, many of them
are not professional educators in their owm right. They have a lot of con- g
tact dnd a lot of suppor;‘on the local level, but as far as knowing how to :
administer schools, how to lgok at finances, both op the federal and thae-stdte -
level, and packaging that all together to get maximum mileage out an edu-

_ - cational program, I ‘think there again we need to-address the question to that .4

‘ ~ cowncil, You set an example by firet.of all becoming competent in those -

e - ekille” efore trying to 1nf1uence the local level. '

S .u' céminec .
- I t 1nk Ken did highlight the faet that the fifteen 1ndiv1duala that
' . are sppohted to the National Adviaoty Council are political appointwents
s 7 from the Office of the Président. ' So bear in #ind that' the President is if-
- ‘fluenced by Congressmen,’ perhaps.in this case, ,Republican Congresemen. He's
_ influenced by ‘a Republican Administration and some of thosae appointuments.
- this y2ar happen not 'to be drawn from the thirty individuasls that were recom-
mended by the various Indian groups. So when the various Indian groups all
got tosether and recommended thirty Indian individuals,- they expected fifteen
of thuse Indians to be appbinted from that thirty group.., Ogly three of those
out of the thirty got appointed. The rest came¢ from Lord -knows where. 'So
thore 18 a little bit of politics involved, but we do have some very good _
individuals on that advisoty council; and I think from our area here in Arizona.
. we have Karma Torklep from New Mexico, Geraldine Simplicio from Zuni, Daniel
Peaches from Window Rock, Patricia McGee from Prescott and 1 think that's-it
for our area. But we've got those fdve or eix individuala representing our
. ﬂreao - . . . . .

Novw 1it's my underatanding for theé current- funding- year,—the propoeala [-_“““_~w

are in. = We have grants or standards on what ig awarded by Congress., "And
for this year, it went up to forty million and so this 1s distributed as
equally as possible among the different divisions under Part A, B; C, and D,
) Under Part A this year local education agencies were awarded $23 million;
PN under Part B, $11 million; under Part C, $5 million. ¥o you must keep in-
: oind that ;here&a a linited amount of money. Under Part B and C this year
we réceived a total number of proposals of around six hundred. Each of these
were asking anywhere from $30,000 to almost a million. This is why we call
it a discretionary grant. The field readers, the office staff, and the
. National Advisory Council must determine at their discretion where that money

‘ goes and for.what reason. We've got to be as unbiased as poaaible. We've
. got to just hope for the best in each coumunity. -

-

“\

. Now I did bring elong a listing of programs that are currently funded,
. ) and they're operating right now. 'And also .I brought another 1ist that gives -
B you kind of ap abstract of what some of thése programs are doing. This will
2 glve you a thorough idea of the different uges for the money. I also did
note on a few cards what some of the programs are doing right now, and ) S

%
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want to relate the ones on the cards to programs that are zeroing in on the
use of multimedia materials. The BIA has a multimedia approach to their :
whole gchool curriculum. This 1s a proposal that was in just this year. pﬂ) R
,we don't knowwhether 1t's gding to be funddd.or not, but let-me tell you C
. something about this particular program,
ST C o
This program 1s .going to establish three mobile conegructional.units. and
these will agtually be multimedia vans that will travel o t to the communities.
These multimedia vans, mobile units, are going to ‘provide services to ethnic -
‘ culture and doclal science.and they're going to also provide in-service
training and workshops. They're going to have homebound teachers operating
these vans., And in essence, this 1s a way of bringing education out to the
community and involving the total.cohmunitﬁ“in-hn‘eduCational way.. Now I °
was just handed a note here a minute ago that's related to these mobild vane, '
' . Fort Apache Reservation has‘their mobile van down hexe today, and it was
funded under Title IV for demonstratigh purposes. And I undcratand that it's
‘out in the parking lot, so you might Be interested in going out there and »
| looking at 1it. 1It's across from Farmer Bducation, so that would be probably
. out in that parking lot over there. Make it during~9oon 1f you have some time. .
There are two particularly interesting projects that were funded last
~ year. One of them is the Duluth Indian Action Council, which got funded for
a project called Motivations in Communication and that's directed by a man
called Ray Murdock. This is actually a media program desigred to train local
urban Indians from Duluth in the use of TV cameras, TV programming 'and radio
broadcasting. They have a weekly hour TV program on Channel 10 in which they :
cover Indian events, activities &nd news. :I was fortunate endugh to see ane:. !
M of their programs last year and they're really doing a fine job. Now heéve we
have involved local Indians tying in with their local agency, actually broad-
casting and actually utilizing this media, this vehicle, to promote their
culture and to serve as a communication between communities. (
The All Indian Pueblo Council which is based in Albuquerque has a pro~ =
gram that was funded, entitled Computet Assistant Instruction. This is a h
model program of computer assistant instruction that they hope will increase
- etudent performance in math, English, motivation and precision. 1It is ,
serving four hundred Cochiti ptudents. Now their computer service isn't
meant to replace teachers, but -just to complement them.

Ramah Navajo High School in New Mexico has a program that provides a

communications encounter among their Navajos, with the use of an FM radio
| station.. Now this {s funded out of Title 1V, Students plan their own radio
" , - show format. They deliver their own programs on the air and these are done
: sometimes in Navajo. . They see their FM radio program as a stimulus and )
motivator- for their children. It.also serves as an employable skill for a
young adult. Some of these kids are getting interested in going into commu~
nications after they graduate from high school. And also the most {mportant
thing, this is providing an invaluabla geirvice to the, community. ‘

L
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Theae are just some of the projects that were funded this year and
they re currently,operating. And there are-a number that are equally inter-
eati And like I was, told when I first arrived in Washington that 1if you

‘have arge enough imagination and 41f youy have % sound program and if you're

renlly going to attack-the problems and the needs of our Indian people. then
you'va got a good chance to get funded and get sonerhing done.
)

L] B I3

Dr. Regggth Roaaz ‘

’
L)

f
I gueas my major concemn at thia point is that if the Federai Government
is going to get back to-the Indien people, then we need the commitments to

, 80 alung vith 1t. You take a look at the rengigge from Washington and find
e/

" out that President Nixon in his address to th

ffice of Mansgcment and
Budget recommended thnt Part A not be funded. for next year. You take a look -

. at 1-poundin3 noney that .we've had to go to court to get and that Congress

has already appropriated and reledsed for educational purposes and you ‘realize
the struggle we e in fors, - We must ‘unite to receive this money.

o L]

1 am concernen about - the education of Indian children in the arare of

'Arizona, as.well as the rest of the nation. I am somewhat concerned about

getting wmoney under Title 1V, for exsmple, and many other thinge that are
going to affect school budgets. Ome 16" the finance package that was recently
passed by the Arizona legislature, which stipulatés there will be a mandate
on the amount of money sclicol systems expend on their basic operational.
budget. There's a six perceat linitat:;g I use a very facetioug illustra-
tion, but you get the message.: The state legialature says you canonly ; .
spend six percent more than what you have right now. In oxder for me to

.+ provide equal opportunity for the children in the area vhere I am, I need

té provide things like the opportunity to .go to the operak Where do I go ..
if I wani to take uy students to have that equal chance? 1 ‘come down to )
Phoenix. Once I get here, I have #lready spent my six percent limitati

80 I can't get wy students back to school. .These are some of the connerpa
that I have about basic operations. . Basic operetions involves maintenqdce
and operation of the plant and a number of other things. So I think one of
the things that needs to bé done 1s that.we need to get together with some

. of the people who regulate some finances.: - The Johnenn-O'Malley Act has been

changed about five or six times down through history. In the twenty some
years it's been around, nobody seeps to know exactly how it seems to operate.
The BIA and the Srhte_Department have not really communicated to the people
out in the school districta exactly what that money 1s for or how and why you
can get it. I gee ‘the whole area of communications as one of the keys to
opening up tihe eyes of people on the ‘local level as well as people in the

top echelons that aupposedly are setting policy 335 reviewing ‘project grants.

. .Are there any queations at this point?

stion: (mdistinguiahable)

L

Dr. Kenneth Ross: %

e

1 think children all over the country need the same opportunity for
grovth and develop-ent in soclety. In :jn;/nreso, children do not have
; :
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- access to radio, TV aad newspapers. If it's not being provided by society
‘throughout the community because of an economic situation, then we need to
expooe children to that same kind of opportunity in the schools. )

N ¥

Mr, Rick St. Gerrainas o L

“One of the questiona that we received was that if some of the schools
applied for funding from Title 1V, would this affect their Johnson-0'Malley
funds. Has anybody inquired or even questioned that at all? Well, some of
the schoola thought that if they did apply under Title IV and funding was
being used primarily from Johnson-0'Malley, that Johnson-0'Mallaey funding

~would be cut off. Are you able to address that?

'

" Dr, Kenneth Ross: 4 | o .
I haven't experienced any outright returns on that. - The legislation

speaks to one major issue, that all of Title 1V money is over and above
. existing funds and that under no circumstances wAll the states reduce the
amount of money that is going into a school system because of ite additional
‘reapur?ea; So there's money to concentrate on some of the things that admini-
strators, parents, teachers and everybody else feels are the concerns in
that area. They ‘can be developed at rationale in terme of supportiig some °
sort of format wheredby to.address those needs, and proceed from there., We'll
need to concentrate on a lot of the basics that are invelved. One of the
" 1ssues in the whole area of basics is what value Indian people place on
ratention of culture and language., 1Is it the function of the schdol to do
that? This is a very philosophical question. What is the puxpose of the A
school? Language”and culture are very important to tribes. Then there are
a‘number of special project areas that can be funded.

[N 1%
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WORKSHOP #3
STRENGTHENING NAVAJO EDUCATION

PARTICIPANT: Dillon Platero, Director, Division of Bducation; Navajo Nation

SN ) .
Summaty: Ewerging comprehensive educational plan of the

. Navajo tribe. Eleven programs: establishing and operating

_ the Navajo Tribal Education Agency, assessing educational -
Jneeds, providing technical.assistance to schools, collegds
and communities increasing sponsorship and improving the coor-
dination of federally funded educational activities, developing
Navajo educational policies and guidelines, providing training
for Navajo echool boards, guiding development of programs,
school and community telzvisioh syetem, implementing educational
programs for teachers and administrators,. administrative sup- ‘
port services, creative Navajo youth development and employ~
ment programs. o ' 5

o

~r

Early in 1973, the Navajos made several major educetional decisions.

The first of these commitments called for the expansion and improvement of

. the educational opportunities being made available to all of the residents
-of the Navajo Nation. This decision became the platform for an important .
educational‘speech by the Tribal Chairman, Peter MacDonald, on May 30, 1973,
,Mr. MacDonald emphasized the value of education to the improvement of socio-
economic conditions on the Navajo Nation. This speech was highly signifi-
cant because he boldly called to the dttention of all Navajos, the Tribal
Council's growing concern for improvement and expansion of education for
Navajos. - The Navajo Division of Education celebrated the occasion by re-
leasing the commemorative publication, "Strengthening Navajo Education."
This handecme, Navajo-crafted document was widely distributed to members of
the U. S. Congress, state legislatora, educational agency personnel and
foundation executives who have historically exhibited interest in helping
Native Americans to help themselves. The publication serves both as a posi-
tion paper describing the deplorable state of educational affairs existing

on the Navajo Nation, end as a paper conceptuslizing alternatives- for com=
_ bating the problens, : d

-2
-

A second major decision was the appointment of myself to the Directox-
+ship of the Navajo Division of Education. The gosls of this position have
. been to understand the Navajo's educationdl problems, to identify alternate
: soluticns, to find support for implementing major educational programs and
to secure the managerial expertise necessary to accomplish broadscale, agency
type prograws. ‘ ‘

Each of the eleéen programs which' 1is described in this mon&graph en~

titled, Eleven Programs for Strengthening Navajo Education, December 1973,"
is a component of the emerging comprelfensive educational plan of the Navajo

{
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tribe. It should be especially noted that although only eléved programs are
s identifiable at this time, it is entirely logical that additional programs
will be added as the Navajos develop a better understanding of their socio-
~economic and educational needs and of the additionsl educational delivery

syatems which they mignt utilize to fulfill their needs.

Each of the initial eleven programs is briefiy described as followe:

P ~ PROGRAM 1: Establishing ‘agd Operating "The Navajo Tribal Eduég‘tiog' Agency .

| This has two primary objectives. The first of these is the designation
of the Navajo Nation by the U. S. Government as the equivalent of a state .
depaftment of education} being 80 designated will qualify the Navajo Nation
a8 a legitimate recipient of numerous forms of federal sypport. It will aleo
permit the Navajo Tribe to establish.and maintain selective inputs to the
educational systems attended by Navajo children; these controls ‘will primarily
be oriented toward understanding values and .expanding Navajo cultural prac-
tices in the school programs ia which Navajo children are participants. :
A second objective of Program 1 is the unification of ‘the goale of the
many school systems functioning on 'the/;Navajo Nation. This Navajo objective
is, in effect, an effort by the Navajo tribe to maximize,the educational:
reaoyrcee available for the best possible education of Névajo youth.

-

PROGRAM 2: Assessing the Educational Needs of the quhqu.’

~ Program 2 recognizes that Navajos have seldom had the opportunity to
réalistically and genuinely express.their school community needs.. In con-
ducting Program 2, the Navajo Tribal Education Agency will utilize a variety
of needs assessment techniques to identify.student, educator, and lay citizen
interests. Extensive effort will be exerted to diecover what the educational
programs being mede available to Navajos should include to fulfill the felt
and inherent needs of Navajo youth. LT :

T e

PROGRAM 3: Providing Technical Assistance to Schools, Colleges and Commu-
nities, - o ’

The basic philosophy of this program is the belief that the Navajo Nation
will only become stronger if its communities bacome stronger. Program 3 1s
designed to develop for local schools and communities a variety of forms of
technical assisténce which will enable these schools and communities to help
L themselves, that is, to hzlp themselves improve their educational programs

‘ ' and to improve the socloeconomic characteristics of their communities. “ay

Among the technical assistances which will be provided to Navajo schools
and communities. are: funds for developing local programs; planning, manage-
ment and evaluative consultative services; community adult educational ser-
vices; feasibility studies; ard,‘aid in ovaluating optional governmental pro-
grams. : [ . ’ )




PROGRAM 4t Increasing ghe snonsorship and Improving the Coordigation of

Federa;lx Funded Educatgonal Activities.

The primary purpose of Program 4 18 to 1ncrease the federal funding
leve) of support to Navajo educational programs and projects, and further,
to maximize the utilization of all of the funds which are being made avail-

.able. The Navajo:Tribal Education Agency intends to fulfill the aims of

Program 4 by both the coordination of presently funded programs and the
stimulation of new programs. The accomplishment of these objectives will
include secing that the appropriate funds are utilized for the specific
Indian~related purposes stated in each law and in promoting appropriations

.which exceed those of previoua years.

'PROGRAM 5t Developing Navajo Educational Policies and'Guidelineq.

. Blalizing that the proposed 1mpt6Vement and expanaion of é&ucation-for
Navajoe fynctionally incorporates extensive philosophi¢al- aﬁd'operational
changes, NDOE is undertaking as a major part of its new comprehensive educa--
tional plan the development of policies and guidelines to both create better
understanding of the proposed changes and to provide professional guidance
for implementing the changes. Basic policies will evolve as Tribal resolu~
tions, and, subsequently, secondary policies will be developed at regional

~ and local levels as chapter officers, school boards, and other- school com-

muhity groups agree upon philosophical approaches to 1mp1ementing the basic
Tribal policies of the Tribal Council. These new Tribal policies snd guide-

1ines will have as their central foci the maintenance and .improvement of the

Navajo culture, and the association of Navajo youth and adults through the
educational process., ‘ .

'PROGRAM 6: Providing,Train{;g'fbr Navajo School Boards.,

" Like in most places.in, the United States,: the majority of ‘school board
wembers on the Navajo Nation tend to ccue from the middle and upper age
groups, For a number of reasons, a large proportion of these middle aged
and older Navajos have had very little formal education. The avevage educa~-
tional achievement level of the members of some of the more remotely located
school boards will generally be less than fifth grade, and the grade level
attainment range on many of the school boards may vary from grade one to

grade seven or eight, This 1s not meant to iwply that many of these Navajos

are not self-educated, but to emphasize that their formal educational experi-
ences have been very limited. The reason for including this program in the
comprehensive education plan is, theréfore, obvious, Navajo school board
members need training in developing their educational philosophy, in wanaging
school financies, in developing the ‘criteria for the selection and improve-
ment of faculty, in determining the bases underpinning the creation and’
maintenance of new educational programs, in the characteristics of a human-
istic school and community, and in many other essential educational factors.
Essential ingredffnts of the school board training program are on-the-jodb
training, visits to other schools and communities, participation in univer-
sity seminars and preparation for moving from school boafd poditions to

ther community boards of gOVernance.
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PROGRAM 7: Guidink the Development of Navajo Educational Programs, )

A3

Several conditions of the present educational systems functioning on
the Navajo Nation, as well as several concerns contéined in the new compre=
hensive educational plan, caused the NDOE to establish Program 7. Sucinctly
stated, many of the educational programs now conducted by diverse sponsors
are neither comprehensive nor sophisticated in character; the new comprehen-
sive master plan for Navajo education calls for the expansion and the refine-
ment of these programs by employing professionals to be responsible at the

‘\ Tribal level for stiumlating and assisting with the expansion and refinement
of these programs by employing professionals to be responsible at the Tribal
level for stimulating and assisting with the expansion,and refinement of the
present progrems, Program 7 recognizes that the educational programs pre=
sently available to most Navajo children do not integrate into everyday

; learning activities such experiences as bilingual education, cultural plural-

ism, early childhood education, and a number of other important educational
concerns, : ‘ ' ‘

Navajo Nation.

‘ PROGRAM 8: Develo 1nsgg.§gh99;.gndugemgpnixy,zslsxteiga_§xassa_£%£_£hg

The Navajo Nation is a very large and geographically varied section of-
the Southwest, and relatively speaking, the inhabitants live in geographic
. 1solation. In good weather, and on the few good highways which exist within
Navajoland, it takes three to five hourz to drive across the Nation. In bad
weather, and on the remainder of the rosds, it can take six to eight hours
to travel as 1little as 15 or 20 miles {with a four wheel drive vehicle); per-
haps as many as 752 to 85X of all of the Navajo's roads fall into this cate-
- gory. . Presently, mass media only touches the Resexrvation on' an irregular
and unéertain schedule. Newspapers, television and radio.programs, U. S.
mail and other such media are received in Navajo homes and institutions on .
~an intermittent and undependable basis. Navajos need to have ‘one mass nedivm .
, for dependable communication with each other (smoke signals are no longsr a
, dependable medium because of emog interference). TeleVvision, the most modern,
most rapid, and the most functional of all of the mass.media is a logical
selection for implementation on the Navajo Nation. | : .

e By installing & teleVision network on the Nation, it will be possible .
. to conduct educational programs ‘for youths and adults alike. It will be pos~
sible to utilize ‘television for school and community purposes. This will do
much to rapidly update the Navajos, and therefore, NDOE considers the creation
of the proposed Navajo television system among the most vital of all of itg
. educational efforts. — ‘ '
PROGRAM 9: }gﬁlemquing Educational Programs for the Teachers and Admini-
T strators of Navajo Children. ‘ >

[

" At the presént time, there are so few Navajo teachers and Nsvajo admini-
strators occupying profesdional positions in educational establishments located
on the Navajo Nation that the i{mmediate development of hundreds of Navajo
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teachers and administrators is an absolute requirement of NDOE. Currently,
less than one out of fourteen teachers s a Navajo, whereas about 95% of all
of the students are Navajos; likewise, at the present time, about one.out of
fifty educational administrators holdiug positions in institutions on the
“Navajo Nation is a Navajo. NDOE has already initiated a n ber of programs
to eliminate this imbalance.:- One program seeks Navajos with two or more Years
of college education to help them get a Bachelors Degree in education within
two years (while they contidue to work on the Reservation as educational

aides)., Another program is directed to seeing that 20 Navajos get Masters
.'* Degrees in educational administration and, concurrently, state administrator

certificates, The proposed administrator and teacher training pregrams are
of both a pre-careér and an in-service nature.

[

PROGRAM 10: Developing Administrative Support Services.
As the new comprehensive education plan is operationaliged, the NDOE

staff will expand considerably, The liaison activity between NDOE and:
Navajoland educational agencies will greatly increase. The services rendered
by the Tribe to its schools and communities will also grow. Hence, the ad- .
ministrative support services required to enable NDOE to function properly
will similarly grow several fold. Many more millions of dollars will be
processed annually, hundreds'of additional pay checks will have to be pro-
cessed monthly, new fringe benefit programs will have to be developed, per-
gonnel activity will have to be increased greatly, and numerous other admini-
etrative tasks will concurrently expand. It is recognized that both NDOE
‘and the Tribal administrative office must be“cognizant of this growing need
for additional -administrative sarvices., , .

. PROGR@MTII: Creating a Navajo Nation Youth Levelopment and Employment Program.

Program 11 declares open war on idle time. It recognizes that school agae
youth and other young adults spend three to four times as many awake hours
out of school as they d> in school. Program 11 marshalls all of the avail-
able manpower and other resources to attack idleness and its related social
problems. The efforts of this program will be directed first of all to
utilizing the talents and the energies of young Navajos in solving critical
‘problems of the Navajo Nation; NDOE avows that Navejo youth can develop and :
conduct intelligent programs for strengthening the Navajo Tribe. NDOR believes
that Navajo. youth can successfully attack problems of an ecological, environ-.
mental, adcial or economic nature. The Division does not base this belief
solely on hope but also on the past practice of a small number of young Indian
groups. » : :

. - L
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. ' WORKSHOP #4

- ' ARIZONA RESERVATION BDUCATIONAL PROGRAMS *
- - ' " »
PARTICIPANTSt Mr. Wesley Boﬁito. Fort Apache Reservation} Ms. Marilyn Rope,
San Carlos Reservation} Mr. Narcisse Bighorn, Salt River Pima-
. , Maricope Reservation; §ister Kateri Cooper, Papago Reservation;
‘ . . Ms, Myra Antone, Gila' River Indfan Reservation--’l‘tibal Educa=
tion coordinatora. #
' f
-Summaryx Panel discussion, educational progtams and goals on
Arizona reservdtions.

© Mr. Wesley Bonito: - T

(Mr. Bonito introduces the panel.) ...Sister Kateri from the Papage
Reservation and next to her is Narciwse Bighorn from Salt River Pima-Maricopa
~ Reservation and on tha far right is Mrs. Myra Antone, vorking foxr Title 1V
. Project for District Aid, Sacaton Public School and she's pinch-hitting for
Peggy Jackson. These people up hare will be talking to you about education
on their resexvatione,

I'd like to give you a description of our jobs. The education coordi—
nator position was born back in 1967 in Bl Paso Téxas where a group of Indian
. leaders got together and talked about how local people could be involved in
school affairs. At that time most programs were run through the Buread of
Indian Affairs or'the public school and local pecple were not involved in it
We discussed a pilot program, and tr.a first was given to tha Whité Mountain
Apache .tribe. My name is Wesley Bonito. I've been with that program for .
‘the last six years. After the first year our pilot program was evaluated
as good, and we were told to extend this program to other reservations and
other states and into Alaska. . Today we have some of the aducation coordis

nators sitting with us here and they'll be talking to you about their reser- |,
- vation programs. ‘ : '

'
Y

The job deacription 1 have here 1s’ fot the Port Apachd Indian Reserva-
tion, but most of the Job descriptions on other reservations are identical.
The description for education coordinator is as follows: (1) Responeible

+ _for aseisting hired profeesional employges carrying out the education pro-

gram on the Indian reservation. (2) Maintainas liaison relaticuship batween
@ school, community, and family groups. (3) Offer advice and assistance to
. school administrators on educational problems and needs., (4) Disseminate -
educational information from a variety of “external sources to members of

tribal group. Assist in {mplementation of recommendatiorns offered by con=

‘cerned groups, and individuals es endorsed by BIA, (8) Supply information

on: request to interested parties, such as statistics, problem areas, inno-
vations and so on, (6) Provide orientation of txibal, social and culture -
itores and history for incoming BIA teaching staff., (7) Function as a resource
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pereson available .for classroom presentation on tribel history and customs,
(8) Assist school administrators on problems related to school attendance,
potential dropouts, hygiene, parent=-school relationships, road conditions,
/ * and 8o on. (9) Responsible for processing college entrance scholarship appli-
cations and follow up to insure their funding 1s secured. (10) Visit the
' homea of people-in the community, talk with parents and study first-hand
. - information regardipg their homes and comhunity envirouments. (11) Act as
coordinator with' tribal and.BIA offices to keep Indian reservation children
. in echool. Counsel with parents, children and ‘college students in registering,
. selecting proper studies and getting established in dormitories. (12) Plan a -

tribal education buagqt. (13) Responsible for interviewing tridal employees -

for summer programs. . ' -
. , ) /“‘ .
~ The education cdordinator does not have a staff to work with or have

any dftei; supervision over the tribal education or BIA employees. All this
. started In 1967, but we have made a big dent into the education program,
especially hdye in the state of Arizona where thig program has, I feel, done
a real good job working with all phages of educatién, Wa-have been involved
in all prbgrams, at -the state level, Mn the parochial and BIA schools. And
we have set up some workshops somg of you havé attended up in Ogden, Uta},
where we involve parents, scholarship officérs, and university people, €o

- let them know what type of educgtion welwant for Indian children at the
resérxftion level. ‘ B , : ‘ ‘

, All funding for an educatiqp coordinator is through BIA by Indian con-

tract and they are not Bureau employees. These people sitting up here are
all tribal employees. > ; .

\

. ) -y . ) ‘ )

\ I will, stop here and go on to the speakers and then after that 1'll
come in with my few remarks. 1'd like to start with Sfster Kateri from the
Papago Reservation. ' : B SR H

Sister Kateri Cooper: ' | , !

-

"’ . As an education coordinator, I just started about a year ago. Our '
tribal coun¢il asked whether an assistant was needed or repreaentatives, which
might be an education committee. So I suggested we needed ar education
committee. Our education committee represented the eleven districts, It
neets every.second Satirday of ‘the month. It came up with the resolution

“that through the Papago council and education coumittee our desires for a
sound educational program for Papago people was that we would get iavolved

, in administrative aspects of education and we would provide high quality

‘ academic and vocational education on the reservation.

One of our objectives 1s to strengthen and efficiently operate the.
- Papago education tribal department. The committee was subdivided into groups,
with one group working ‘on resolutions, proposal writinge or any type of
needs that might come Up on the reservation. The subcommittee groups want -
to be involved in the administrative aspects of education at Papago and to
be responsible and havo a say in the public schools, in the BIA achools, and

-
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in the mission schools. One of the things that was given for the first time
on the reservation vhera the tribal membere actually control was $250,000
last year. It involved five uctfvitiest .the home base program, the epacial
education program, recreations, media learuing centers, and personnel services.
Under that program, we were concerned with dropout prevention and special
education for the handicapped. This year we were told that we are refunded
$250,000 again for next year. ‘

Under the home base progrmm.veallowéd for the parents to get toséther
into a ¢entralized place to work with their three- and four-year-old children.
Under the home bade program we have a supervisor who has nine aides working
‘with her. '

In ‘special education we have one person, Agnes McKay, who goes into the
reservation areas and finds a lot of things we neyer knew hefore. No one
ever did visit reservation homes before. In one spacific area we found a
girl up in the mBuntains who 1s fourteen or fifteen years old. ' She does
not know a word of English and has never gone to school. These are the
type of people that the special education person is working with. Thera are '
a lot of other thinge that we have found up in the mountains and remote
areas which I thought was gomething that was needed.

The recreations program is our highest.funded area. 1In our recreations
prograrawe have about ten employees and two more are asking to get ihto the
récreations area. Nextyear we budgaeted for thirteen recreation centers. The
- recreation centers work directly with the media learning cente¥rs. We're
- finding out that sohe of the remote areas are building their own centers out
of adobe dbrick. Some have half finished building their centers. - They're
not waiting for the BIA personnel, who have been promising ten or fifteen
years to put up the commumity centers. Instead, lots of them are building
their own centers now. This summer we will continue with the recreations
and media learning centers, which include arts and crafts.

We're getting an alcoholism program and other programs are asking to
come into the area and work with the children. The legal services are -
coming in an trying to help’ the people. There are other people, too, who
are asking to come in., We're asking that Pima College be 1nvblyed in this
area and we want to use them for arte, crafts, ceramics or any type of engine
tuning th¥t the boys might want. The Pima College president said that they
would help us in any way that we want them to. :

We have ninety-five student's in ‘Stewart Indian School, eighty students
ia Sherman, in Phoenix Indiasn School we have 150 students and these are’ the
areas where we're having problems because some of these students do not fit
- in. We're getting & lot of infractions and the two counsslors are working
directly with the parents. Wa're finding out that each counselor 1s differ-
ent. One counselor prefers to work with the parents, another counselor pre-
fers to work with students, 8o there are a lot of new things that we are
discovering. Néxt year we budgeted for four counselors, but ¢ur budget was
‘cut to $25,000. The pupil~pereonnel eervices are {mportant and next year we

—
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budgeted for another one. If there are any University of Arizona students
here who arein counseling, we prefer Papagos who speak the language to be

hired by the counseiing services because with the two counselors, it's too
nmuch for them, . - :

1

Right now we are just beginning to get involved in the San Simone Ele-
mentary School. Next week we'll be going to Washington 7.C. to appesr in the
Senate Subcommittee to ask the Senate Subcommittee for monies for the tribe
and for the San Simone School. And as you know, Santa Rosa School has
$4 million to start the extension of their buildings whichwill be an alter-
native type school with pod systems. 'More dormitories will-be built, but we . -
prefer sending the children home for the weekénds. We're also trying to look
into the areas ipr matching funds. . ' R

N

Mr, Wesley Bonito:i .

Thank you Sister Kateri., After the panelists are through, we'll have
questions from the audience if time permits, We'll g¢ on to the next speaker;
Narcisse Bighorn from Salt River Pima-Maricopa Reservation, He'a also the

edugation. coordinator for thap reservetion and this time we'll; turn -the mike
over to him. ‘ : ‘ @

Mr. Narcisse Bighorm: . \ e R
. v E
Thank you, Wesley. Por those of youv who don't know where Salt River is,

if you're in Scottsdalg,. Tempe or Mesa, you are a suburb of Salt River. At
Salt River, the tribde zh-working to take more control of their programs in
the community. Not only in education, sbut you would find if you.go out to
Salt River that we don't have a BIA agency, a specific agency py itself. . In
the past two years, each department has'been broken up. For instance, the
BIA education department is under the supervision of my office. The super-
intendent, ¥ program coordinator, does not:sit\in an agency, he's sitting
in the same office with the tribal president and vice-president. The tribal
land board is in the same office with the BIA realty people. Social service.
18 a ‘contract position, that's a tribal position, and they are in together
with the community action agency, so the tribe is reorganizing their structure.
The BIA offices and different departments are located within the structure of
the tribe, ’ ‘

I think my title has changed this past year about two or three times.
By the,time I got my cards printed up they changed it again, and I got a
letter from the tribal council about two months ago saying that you are now
adninistrator of education programa, so 1'll have to otder some more cards,
but I ‘think I'1l wait another month or so before I do that. The reason: for
this {s that we worked out an agreement with HEW that Headstart and.day care
programs which were functioning under the community action agency are uow
under the supervision of the tribal education department. As it is now, any-
thing that comes to the vesexvation, any type of program in any one of these
departments, must he cleared through our office and the tribal education
office. Whether it's Bureau personnel, teachers or eVeQ a principal, we make

rd
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. our recoumendation or our selection to the ares office personnel as to who
verwant. This 18 the route that the tribe is going out there at Salt River.

" As for programs, we have the day care progruu. Headstart program, kinder-
garten program vhich we call the Four C's. It's a cooperative effort between
Mesa Public Schools, who furnish the teacher and eomé of the food supplies.
The BIA provides transportation; and the tribe provides the facilities, thé
supervision. The Headstart department providesithe preparation of the food
for the class; so it's a community cooperative effort in child care and this °
. is where we get our-Four C's kindergarten. We have the Bureau school, which

oo 48 -kindergarten” thyough sixth grades The school is under the pod:system,

vhich was mentioned earlier and it ia a new program for the community and for

the school. It has had problems this year because it iz something new: I

think it would not have had the problems that it s facing if it would have

been starged out ptoperly with commmity and pareht involvement. -

. . [}
Our feeling about community and parental jdvolvement is that you involve
your parbnte from. the very beginning before you do any writing, in disucesions
about the program as to what they want in their school, how they want it done,
and who tley want in it-and all these details. Then you get your proposal .
written after you find out what they want, and they are willing to approve it.
Apparently some people feel that parental involvement is writing a proposal
and giving it to the people and éaying, 'We would like you to approve thie
and sign 1t so that we can institute this program in your school." That's
not our understanding of parent involvement, and when yop have that type of .
 involvement you could have problems.* ‘ ©

We do have a GED program. It hasn't been as active and there hasn't
been as much involvement in it, but nevertheless, some people have gotten
their GED certificates from this program. Also we have a talent search pro-
gram,. Mr. Gerald Antone in the directox of this program. It's new this :
- year and he's still working to learn hie techniques and job description and

Py

now he's going to be working with students on a Junior high level.

‘Many of our'students and community mewmbers aref1qyb1ved in a career
opportunities program. We are looking forward to them eventually being ;
teachers in the community. Some of them have been out of school for a number.
of yeats, have raised their families, and have hiad the opportunity to come
back into education through the career opportunities program and are doing
very well and wifl eventually be teacherg. we hope, in a community of Salt
River. "I thigksI might have shocked one of the individuale. I met her out

in the hall 4ff I said "Are you ready for your speech, because I'm going to
‘ ~ -call on you," and she frdze against the wall. She is a graduate student in
N social work who is working at Phoenix Indian School. Phyllis Bigpond is her
- supervigor, and she and other graduate students have been coping out to the
' resérvation on Wednesdays. They work mainly with our studenta _that attend '
Phoenix Indian School, mostly those that ride the bus daily ingo Phoenix
Indian School. This is another progrsm that we are thankful for that has
helped meet the needs of the lack of counseling that we have.

1 3
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We have proposals aubmitted aeekina t*counselins/tutoring ?rogram which
I'understand is almost certain to be approved, and hopefully we'll begin

. these things if we get the final app;oval on them July 1. In the counseling/

tutoring program we will utilize local people. They need not ba college
graduates, nor have a degree in that area, They will receive specialized
training under the direction of a trained counselor and be sble to work with
our students on the reservation. We do'not have a final word yet on this,
but tho last report was that it was going to go through, N

we also have an adult education program glanued and providing this pro~

posal is approved, we'll be able to set up a permanent full-time adult educa- '"_

tion program in the community, utilizing ASU, Mesa Community College, Scotte-
dale Community College and other &81leges, but mainly to provide the oppor-
tunity for community members to receive vocational training or adult educa~
tion classes right in the community. Along with that, we have another pto~'
gram that we are counting ont an early childhood prpgran vhich will inc¢lude
infants to five year olds. I couldn't understand what ‘our planner was talking
about when he said he wrote this. I said, "Who's it going to include?" and
he said "It will involvé prenatal to five year olds." He's starting out
before they'rd even born., But this is the way that we wang to go. To begin

as esrly as possible and that would be in the atea of a well-organiled day
care type program.

Again 3 emphaaize the tribe there is working more toward aelf-detetmina—
tion and making decisions in running their programs. The council, Wednesday -
night, approved a resolution requesting seveath and eighth grade in the com-
munity, which we don't have.: And we have also requested to contract these
classes and next year hopefully add the ninth grade. 8o the long range plans
of the tribe are to have their own school system. We are presently under theo
Mesa Public School system, and we have students attending the boarding

* schools that were mentioned earlier. But the long range.plans are to have

our own junior high and eventually our own high school. Now many people that
were critical about this say, "Why are you going to buiid your own high
school, when three niles sway 1s Westwood High School or to the west,
Scottadale. and probably in the future, to the north ?ountain Bille?"

And ve find that the desire of the community was to have their own
children in their ovn community where they can feel that the {fchool 1s their
school; that they can become miore involved in their‘owm programs. And so
these are the things that we have found through a survey that was. conducted
two. years ago, and I think we got about an eighty-five to ninety percent
coverage of the communities out there. So wa're going on this basis and
through the results of that survey, these are how our-programs comg about,
aud these are the things that the community, through that survey, have:
requested, and 8o it is our-responsibility in the tribal education depart-

ment to try to fulfill these through the federal funding agencies or however
we can- do it. .

Then, finally. in reporting to the tribe we try to keep in communicatioﬂ
with the tribal council. They are the final authority of the reservation.

.
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'Evérything has to go back to them for final approval., Our tribal administra-
tion call staff meetings with us every two weeks. All the department heads"
of the tribe, which 1s water, land, police, education departmenf, social

-services, public works, or vhatever it is, each one of us is required to give,

-a written report to the administration. We are required to give a feport
whenever we .are called upop to. . , T
These are some of the things that we are working toward. and any time

that any of you are in the area we welcome you to come by and we don't. have:
anything to offer you, but the water's good and ve, '11 gladly give you a glass
of cold water., Thank you. - . -

i t

Mr.‘HeslAy Bonito:

Before you all go to sleep on\hs. 1'd 1like to tell you a little joke
to keep you awake. This 1little Indian boy was ‘gent down to a little trading
post, and his grandmother did not know how to speak the universal language.
But the grandma knew a couple words; that was ‘yep and fio. And she said’ to
her grandson, "Go down to the trading post and pick-up a pound of hamburger
for me."” And the little boy said, "Grandma, both.6f us don't know how to
speak English. What am I going to do when I get down there?" 'Well, when
you get down there, whoever you meet, just say yes. Just nod your head like
‘that and say yes." '"And therl how about 1f he keeps on talking. what do. I do?"
"If he does, nod your head like this and say no.' _ s

So these‘two words were in his mind as he starts trotting down to the-
trading post to pick up a pound of hamburger. On the way he met this little -
white boy that was a little taller than he was, and this little white boy: ;'
said in English, "Hey chief, do you want to fight?" ' And the Indian boy said
¥es. He really went after the Indian boy and really beat him up. And the

ndian boy went home crying instead of going on to the trading post. His
grandma said, "What happened?" '"OH, this boy {own the road said something
to ume and I said yes and he really beat me up,” And grandma says, "Wipe ’
your cuars and go down again. I need that pound of hamburger." So he went
down the rcad again and that little boy was still around there. This time

he said, "Chiq\\fidyou have enough?" 'No," he said .and really got'a licking..

‘ But that's one of the things we re here for--co learn to 'understand- and
get along together.. And I think we're all on the right track in terms-of .
teaching all children how to get a good education and speak, because this 1is
the universal language we're all using here. If the Hopis or Navajos or
whoever's sitting here start using their own language, man, what a mess we'll
be in. But I think through propér process and training and learning that
we're all going to get along fine, and the purpose of being here is to train
our kids to be better citizens and well—educated. so this 1is what we're ali
here for.

1'11 go on to the next speaker. The next speaker we have 1e Myra Antone,
she's with the Title IV Project with the District 18 from Sacaton Public
School. .

[
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~ H3. Myre Aptoue: : - .
. s Vs ’ ’ \
1 work with Title IV and I'm the Indian Studies mordinator. but I'd
~1ike to tell yoo about the projects we have at our school. We have Title I,
.III, and IV, Uunder Title I we have reading technicians. They went through
tventy hours, Jtraining, ukina their own materials to use in their reading

T .. .progrem. ‘Ihey have one hundred studente that they see. Each has ten students.
‘ The materisls that they use is the Field Enterprisea Target Series, BRL :
. Sullivan, and Distart III. They have no classyooms. Thelr classrooms are
, 0 . vherever they cen find rorm. The teachers really say that they're doing a

real good job because the etudento they work with show 3reat improvement.

We hsve Title III which :la Project HEAT, and thie involves kindergarten
through grade eight. It deals with Indisn involvement, and -they have not
only the Pima but the Pamo, Hopi, Apache and Navajo at what they call

- sites. They visit the s and improve the reading of each site. .They
S have workshops that are h& {n Flagetaff, sad comaunity research where they
‘ vent out to the people and uked the- Just mt they thought of Indian

“cultm'e.

. Now in Title Iv, ve're 1nvolved in Indisn studies. g™ went out ta do
ressarch on the reservation and we asked the parents if they would like to
have thedr children learn the Pima langusge. And ve asked them 1f it was
‘dll right if we teach them.the songs, the dances, and we got good resulte

fro- the-. meryone vanted Indfan culture taught in the schools.

X We have a primiry PE program, kindergarten through third grade. And
this 18 a structured program of physical education geared to the primary
level with no pressure as to degree of success fot each child. The program
includes games of low organization and leads up to games of team sports,

.. plays, self-contained playground gasds, functional rhythus, ainging genes,
-elementary gymnastics and physical fitness. BRach.month we have au Indian

: program where we bring in different Indian dancers, or pecple to demonstrate

. basket making, pottery making and anything that ve can fiud that is of bene-

e ,t’it to the Indian child. ‘ e :

. Seo far, 1 have beea going to the classrooms and teaching them the Pima
language, and I teach twenty-two classes 4 week. Mainly we use the dictionary
that was put out by Dr. Saxton. He is not a Papago, s0 every time I teach
it I have to translate it, using the Pima sounds. Now we have our next ‘pro-
grams, and we bring not only the Indian but Mexican culture and different

_ other cultures to introduce to the children, and they hope next year to have
’ - even more activities like golf, tennis and other things that they wouldn't
- have normally on the reservation. I think this is about’al_l‘.

N

| - Mr, Wesley Bonito:

Thank you panel. 1'd 1ike to say a few words since they all know that
: 1I'm the wost long-winded one up here. Oh, I've got a ccmmercial to come up
- with. There 18 an Apacha mobile van outside the hall in the vieiting parking
. : 5

I
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lot on the left side, and this is funded under Title IV and it's g very good
program. This has been going out to all the coomunities on the. Fort Apache
Reservation and they've been taking TV with sound in homes and also in class-
rooms and also the tribal government and the BIA, the total operation of the
Fort Apache Reservation. If you're 1ntereoted, it would be nice for you to
take a look at 'the Apache wmobile van that's located out in the parking lot

-on my left side, up this way, towards where the sun comes up.

. Since we're here talking about learning resourceo for Indian education,
I atill have a kind of doubt in my mind as to what we're educating these
Indian children for. We have turned out a lot of good products and we have
also turned out a lot of bad products, = Speaking in general, what are we
educating these children for? Have we ever looked back and seen what we
have on the reservation? 1If the learning process is so good, I think today
ve should have very good, sound and intelligent, hard-working people, but
right now we have a lot of Indian kids on the reservations that run around
vith dfplomas and certificates and degrees sticking out of their pants
pockets just doing nothing. Where are 311 qhe jobs? Who's holding these
jobs? What needs to be developed? e -

I think a lot of these things need to be analyzed and‘evaluated by
people that are talking about education. What are the universities doing.
about the education? Have they talked to the tribal chairmen, the leaders
" on regervations? What do the Indians really want on their reservations?
What type of training should we offer our youngsters? Education to me ie &
‘learning procéss and it's a continued process from birth until death. That's
‘education. But it's not only in classrooms thst we educate these children.

I think there's other training that we should offer to these children.

I think we should educate our children to be everything. Educate them
Just 1ike a Christmas tree. Put all the ornaments on them: decorate them
geod where they can be seen. It looks real good to have all of this, a
Christmas tree with a lot of limbs. You can tear one off, but still he 8
got a lot of 1limbs on there that he can get along with, But if we educate
them just to look up straight, to be a Ph.D. holder, that thing will fall
over, if it does fall over, he's got nothing to fall back on. So I feel we
need to educate them in everything that we can offer. We should educate'
them where they can be used in anything, ¢ff reservation, on reservation, or
anywhere, not-only as a Ph.D. holder, but they can do anything.

President Nixon at the White House is not the only important man up
there. Janitors, painters, electricians, carpenters, lawyers, doctors, all
of these make up that White House. If that White House was with the President
‘alone, it would not survive. It needs everything. So if we educate our
children to do all things, I'm sure we can have very good citizens.

But right now we' re, not doing our job like we should be doing. 1've
. been to most all the reservations. I wonder how nany of these five huadred 3
plus Indian children that will be graduating from high school have a future, .
have a job, or will have a job on a resefvagion? We need good jobs for them.
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We need some new leaders, not only as tribal chairmed or tribal council

- embars, but in all communities. A leader does not belong only in the tribal’
chamber; he balongs to the whole community on the reservation. We need good
teachers, good lawyers, good doctors. A lot of thase things I mentioned we
don't have. I think it's about time we get ready and go back to our reserva-
tion and tell our people this is what we heard and this is what we're going

to do. They need help, they need your help. And I hope you will work with
the Bureau school, the public school, the parochial school and all, and above
all of this, involve' the parents and at all times, think about Johnny.

We think too much about ourselves; this ls why the world is not changing.
1 think,.not for the convenience of myself, but for the convenience of Johnuy,
that I will do the best I can so Jolmny can learn, These are some of the
things I 1ike to bring ont because at mbst of these conferences that we go to
it's good to get together and meet old friends and make new friends, but we
‘have not done our homework.by going back to our communities and tell our
people what we have learned. I think education takeés in innovaticn and
creativity. : ~

If you get all the education you can get, you can have a certificate or
you can have a Ph.D. degrees, if you can't use it, what did you get it fox?

I think 1f you do get a good education, regardless of what it 1s, use it.

I think the young generation should be blent in with the old. I'm not ex-
c¢luding the older people, but I like to have both of them use their know-

ledge. Right now wa're not giving opportunities to our youngsters on the

reservation. A lot of these kids have been through training, but are back
on the reservation running around. There are no jobds.

I think we ought to start looking at these leaders. These leaders are
kids who went to college. If they've been in business sc¢hool, work with
them, get them into a proper program. If they've been to law school, bring
them back, use them. Brirg them into the tribal system and use them.  They
have good heads, they can help us. And there's a lot of programs on the
reaervation that hava not been developed. This ig what all education does;
it broadens your knowledge. What Wwe learn today is going to be different
tomorrow. And this is what we'd 1ike to offer to Johnmny.- ‘

And over in the high school level, a lot of the children are not ‘getting
the proper training or proper counseling that they should. Some of our
Indian children are leaving high school, or even though they received their
diploma, probably their teats and the score will show they are on a tenth
grade level. A lot of them could not do college work. Most of the schools
that I have visited do have counselors, but I'm sorry to say that there is
300 to 1 in couseling programs. I believe if we're gofing to do the job
right, we must have enough counselors. Break it down to about 15 to 1, 20
to 1.  There's a lot of funds floating around in the state and federal- govern-
ment and within our own reservatlons. Those funds should be used to help
counsel our Indian studénts. '

¢
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- .~ Right now, like I say, there is about 300 to 1 in most 'of thesa schools
f, to help our Indian students. How are they.going to get real good counseling?
Some of these students don't know 1f they're going to go to collego or will

wake it in college or what their plans are for the future. I think we should
pick them up axound seventh or eighth grade, junior high levsl, and work with
them through high school. Give th¢ . good counseling. With what little
counsnling they received from high school, they go into college, they flunk
out or drop out. They're not properly prepared.

"' We, need more parental involvement, more support and more counseling in

2 highfadﬂool.and in college. We need.more Indian counselors that can talk to
these students and have a sort of day by day communication with them. A lot
of these colleges do have funds, but they're not really going out to help
our students. And 1f some of the people are talking about money, it'g not .

' a real problem in higher education programs, Indien kids will and do get
funds, . They're better off than wmany non-Indians. EO0G, BIA, tribe snd other
resources can’ support a child to g0 on to college. Right now sn average cgat\ ‘
to go to college ie about §2,500 in these big universities, but Indian kids )
can get that money. . . )

All these education programs must have a huudred percent involvement of -

parents. We should work with parents at all times. We're not involving the .

parents. Very few are involved in it. If we get more parents involved, wa

can do a lot in working with our students at all levels. ‘ o

I think if we're coming from a reservation, we must communicate with
the outeide world, with mivereities and colleges. A lot of these people
have never been on a reservation. They have a real good interest and have a
kind heart and they want to help, but they don't know what we need on a reser-
vation, Public relations is really good because we ourselves cannot survivé
by ourselves. Weneed help from the outside; so what we need to do is talk to .
the universities, and have them talk with tribal leaders and have them work
on some of the long-range programs. ' . :

Right now there's a concept going around--management by objectives.
And that's a good concapt that can be used in long-range programs. What is’
* _the master plan for your reservation? Are you going to come up with some
industries to create jobs and training for your:people on that reservation?
What are the housing programs? How's the health program? We are not going
to stand still; we are changing., Population is shifting which causes and
demands changes., 8o we need to talk with our ribal leaders and educators
at all levels and let them know what our master plan is on Indian reserva-

’ . ' tions.

\ A lot of the federal funding that are going across the states aré not
actually reaching us at a grassroot level. There's a lot of funds going out
in behalf of Indian people, but to be honest with you, they are not really
reaching you. A lot of that fund is going out for administrative cost, but
they should be put out to help Johnny at the reséxvation or grassroot level,
to meet his need. . . . T

<
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: .S1x years ago our reservation had less than five Apache students in
colleges Today we have over 165 in college. And it took a lot of doing.

It took people that are interested. in hélping and wanted to see our kids go
to school. It took the szate people, the federal people, the local people,
and sverybody involved in getting our kids in school. And ten years ago we
wexge above the national average with ebsentees and dropouts at all levels.
Today, through efforts of people working together, we have reduced our drop-
out rate to ten percent. ‘ o

On'onr reservation we have an on-the-Job training progtdn that ii'totally’

funded by the tribe for students that plan to go on to college or to continue

in college programa. Before we accept them into the summer program, we

receive their admission certificate from:college or their refunding applica-

- tion and then try to find them jobs within the tribe, BIA, or public health
or in a ‘profession they want to go in., If they want to go in for secretarial

) y (Wwe try to put them side by side with a secretary in one of these:

departmenty that I menticned. We also have a summer youth program that handles

500 studenty, age twelve through fifteen; this program is for boys ‘snd girle
both, and th¢ tribe funde this program one hundred percent. RBach studeng’
that goes thfough this summer program receives $60 to attend the summer pro~
~gram,  SirCe we do have a lot of children in this program, we cut our program

down tg”tvo weeks per session. And when they are finished we jive thekthe ~ =

' money/and most of them do eign an agreement with us and the fund goes into a
-8aviygs account and they draw this out when school’ starts so they can use this

L3

for oo§a'and clothing when' they go to schodl,

I
-

We also have a college extension course on our resexrvation where most of

* our teachers and some of the people that work in an office and some of the

' people that want to learn some trade are taking ‘a course at the local level.
We have an adult education program snd the tribe did receive soma funds

".through EDAj; now we have a building on the reservation that works with adult

- education under NAP--Active Native American Program. ~—

leqders and see if jobs cen be provided. What it does really is using what
they have leamed in classrooms,.in the summer, and also, it keeps the hande
and minds occupied to keep them out of trouble. Anybody can get into troudble
1f you don't have anything to do. But 1f you keep their minds -and hands )
occupied, they can do you good. ‘Let's find some future for these youngsters.

We need more involvement of Indian people at the grassroot level. And
one of the things we're doing with this group up here is we're working very
closely with the 1nter-tr1bal“qc§§;i board in the state of Arizona who repre~
sent all Indian tribes, excluding the Navajos. The Navajos have their own
eduycation, but this inter-tribal cquncil works directly with the thirteen-

- tribes under the Phoenix area offce. Also we have the JOM. This includes

the Navajo tribe and we've been working very closely with them, and next year
the Navajo tribe will take on their own JOM program. I think they're going
the right direation in helping their own children in education. Let's take
some of ‘these thoughts back to our reservation Pnd disseminate the information.

& A
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Soon, 1 am working on a program which will involve workshops on school
affaire, I'm asking at univervsities, state of Arizona, and also BIA to help
fund this progrem vhete we can bring in the grassroot people into’ a workshop
and discuss filling out and application, scholarship progtam, jobs, and in-
volving parents in school programs. We need to bxing this dowm to the grass~
Yoot level vhere everyone can understand and learn how to participate and help

out. ‘ :

You can ask-the panel‘queationalif you wish, Anybody want to ask a

question‘; Raise your hand. Canwe wake you up? (Question 1ndiot1n3uiahub1‘
on tape.)’ . ~ o

Well, we're glad to havé had you hare with ub and we're glad that this
Annual Todien Education Workshop continues and we would like to see pore
participation of Indian people because this 1is what's going to get us where
wé want to go. We want to get a good education for all children. We know
~ 1t's going to be you who's going to direct the children and 80 whatéyer -you
" have heard, learned here in thia one-day session, I hope you take it back .

and share it with people that are at home. Let's go home and let everybody
know what we've heard today. : .

v
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. WORKSHOP #5
. LOCALLY PRODUCED MATERIALS FOR INDIAN EDUCATION

PARTICIPANTS: Delpha Delawars, Nellie Buffalomeat, Rebecca Robbins, -
~ Barbara Robbins, June Joe. Joanno Beuany: Arizona sute
vniwruty .

.. Susmaryt Discussion, and 1lluott¢tion of -cthod' usod in
‘development of Native American made educationsl materials.
Utilization of entire community in production of materials.
Positive effects on:.children's siotivetion and 1oargin3. '

‘Ms, Joanne !ggg;;ga' , ,
Today we're goins to show you uuruu that can be made by yots, thi

teacher or librarian. We all seem to think that materials have o cone froi}f r,~1‘

Chicago or-wherever, but tho things ve make in our ovn gchoolo ard dtteu ‘ L
wore effective, ¢ o N

 Mss June Jogtr

Our proposal was to produce a reader at the mecond grade level with the
children involved in both the writing and the pho sphy. We were fnvolved . -
vith vriting of legends and producing llidc tapiq. and 9 ended up with a
vhole program, an Indien club and a trade fair. ,It ell istarted with the
idea of producing a reader. It's an idea we copied tto- ‘another echool and
vhen we saw it, we thought it might be very useful. We're s small school on
the edge of the Salt River Pima-Maricopa Reservation. About eighty of our
students are from the reservation, and most of them are of Pima heritage.
There are about eight tribes that are represented, but because most of thea
are Pinma, we decided to do the reader in Pima and Ea;liﬂh.;,- : i

-

Thie will ha a second grade level reader; 1t wilI‘bo done with photo~
" grayhs and consist of approximately 55 pages. The first thing we did was
to buy instamatic cameras and many film cartridges, becuass the children shot
about nine hundred pictures. We're hoping to get fifty good ones. We met’
vith the children once a week for an hour and taught them to use thé ca:erau.
We sent the film to the district to have it developed and printed. Then we
chosa the ones we wanted to use and enlarged thoss ourselves.

¢} E 7 .o , .
This 1s some of the work that:the childten did. 1It's not finaliged, but
‘T brought it just 8o you could see it. We're going to call it "The Land of
the Red Mountain" because of Red Mountain and what it means to the people
out there. These are some of the pictures that they took. We tried to give
_thes an assignment each time, like '"We vant pictures of your 3randpatontt :
and what théy are doing. This is brothers week, parents, pets, etc." Any-
thins wa thought they weth tnterented in, that we needed to learn about. snd

YR
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that we thought they would like to read about. Why did we want to do it?
1 guess for the same reason anyone produces their own materiales~because.

" there aren't any. There's nothing for these children to read about their

own heritege and their own tribe. iy : . '

. __We involved fourth, fifth and sixth graders in picture taking. . The
problems we foresaw, such as the camera disappearing, never happened. We
also foresaw a problem of older brothers and sisters wvanting to use the
cameras to shoot anything they wuat. ‘If they did, they didn't turn those .
. ’ Pictures in because everything we got back was from the assignments., The

firot problem that happened was that the ‘cameras came back, but the cartridges
didn't. I think they ware afraid of giving them back to us because maybe

they didn't do it right. But after we talked to the children and told them
1t didn't matter, that this was just their practice time, they turned the
fila in and we evaluated it and said, "You had too much 1ight,! or "You hed

too littla light, don't shoot ineide without the flash dulb," and it &ll

. Worked out. About the third assignment they were turning in very good pic-
tures. . : | v . _

The next thing we did was to blow the pictures up to tivcgbyﬂaevopgtor—-"
mat and then I met with small groups of first,: second and third graders and
they looked at the pictures and told me what it was.  And we took it down '
verbatim, so we got exactly what they said. We tried to write the words and
‘1t just sounded fake. It sounded like 4 Dick and Jane reader when we got
through with it and we knew it wouldn't work. So the children wrote the
words. "This fs a picture of Kenny skipping a stone across the tiver, which -
he likes to do." And it's written in English and then in Pima, "My grand-

, mother makes tortillas to eat," said Patrick. "and they're very good, I

. hope we'll eat pretty soon. My grandmother makes them flat and round and
‘she throws the dough back and forth from hand to hand. It tastes good with
butter and cheeseon it." We have several pictures, too, of grandmothers
making pottery. They get the beautiful red clay from Red Mountain. Part of
this was having the grandparents involved, too. They came into the school

- and showed the children how they make pottery, and we took pictures of thenm,
- t00,

This is how we proceeded. We wrote a proposal and it was funded in the
Mesa School District by the curriculum improvement and development fund. We
. were going to print 200 copies, but we've gotten funding from the government
;- and will print 1,500 copies. We hope to have one in each of the area libraries
' and an copy for each of the children involved. -

‘, . The biggest problem we had didn't have to do with the children at all.
It had to do with translating the words into Pima. The Pima language had

not been in written form until Dr. Saxton of the ‘University Qf Arizona printed
a Papago-Pima dictionary. Very few of the words in the dictionary are the
words that are used in our local area. You can't literally translate English
into Pima. It comes out very funny. So we took the first translation down

to Dr..Saxton and h: looked at it and said, "You need td.have the older people
vho still speak the pure' language help you." So we got more people involved
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and we talked to grandpareats and they saw the pictures and read the English

and they told us what it meant in Pima. Ann Shaw wrote one translation. At

this time we have three translations. We're going to get a fourth and put
together from the four the best of each word, or the one that is the most

. o common. Some of these words have never been in print, so however it sounds
is how it will be, I guess. :

o

One thing we're going to do with this project is to put the readers on
cassette tapes so the children can plug in and listen to them and read along.

Ms. Joanne Benslly: s \

We produced a short film and the stars are Barbara Robbins and Becky
Robbins, so 1'11 1let them tell you about 1it.

Ms. Bec%y Robbins:

Wo didn't know what we wanted to do for the conference, but we decided

we'd like to do something in connection with Indian educetion so ve decided

~ to do a Navajo song. It's not for instructional purposes, but for a differ-
ent kind of learning. Three of the people who helped us are I.TI participants.

Films 1like this could be done at high school or junior high level, kids
Just getting together and having the equipment. They learn everything in
Just a matter of time. It took us over an hour just practicing and then to
learn to use the cemeras and do a good job. We're pretty happy with the
results. (This video tape film involves the two Robbins sisters singing
and dancing a song which encourages Indian education.) . :

Ms, Nellie Buffalomeat:

¢

I'm not totally responsible for this tape we did. I had Joanne Benally
and her brother Jimmy help me with the translation. We have a book here--
this is a real cute story. Everybody in library training loves this book
and has a copy. We decided to work on this so we just sat down, set up a
tape recorder and went to it, word by word, and translated it. After we did
that, I sat down with pen and paper and I tried writing it down in Navajo
and that was pretty difficult. After we were satisfied with the wording, we
taped it and I'd 1ike you to 1isten to it. I dou't know if you understand
the language, but just look at the pictures. The pictures tell the story.
We did thie for first, second and third grade levels, and possibly kinder-
garten students would enjoy this book. It's all in Navajo. |

. : 14

. A teacher or librarian who' is.not Navajo' may have difficulty with chil-
dren coming into the library and not being able to understand it. So you
could set a child up with a book like this and a record or tape and a head
set and just have the child 1isten and look at the book and he or she will

-~ understand what the story is ahout. I wanted to try this out with some atu-~
deats. There's an Indisn school in Peoria so I took it out there and tried
it with three first, second and third grade girls, and I was really satisfied
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vith the resctions. One of the little girls was following the book and

turning the pages and it made nle quite happy. Now I'd 1ike to play the tape
for you and shoir’ yon the pictures., - S o

aws
© 1'd 10%e to preface this filmstrip by saying that 1t vas developvd by

_the stidents at my school. This film could also be used with non-Indi.na
"who have & eteraotypud ‘concept of Indians. It has meny uses.

(The £11n gives a genaral hiatory of Indian contributions to Anorican
and tried to dispel prejudicial ideas about Indians. It identifies Indian
problems in goping vith 8 white soclety, both today and in the past.)

Ma. Joanne Benallx

. Last but not least, we have Mr, Buchanan fron Instructional SQrvicea in
_Sacaton, and he's the media specialist for BIA.

(Mr. Buchanan showed slidea denonutrating dravings, booko and ‘card

" games that children in local schools have developed.) Q
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WORKSHOP #6
| | >, |
INDIAN EDUCATION PROGRAMS AT THE STATE LEVEL T

¥ ' } » ' . .
PARTICIPANTS: Terrance Leonard and Barl Havatone: Divieion of Indian Edu- = ¥
' cation. Dopartmcnt of Pudblic Instruction

‘ SU-nary: Goals of the Division of Indian Bducation, hoped

~ for changes in JOM, clarification of Title IV funding, drive '\ﬁ
for increased involvement of Indinn co-nunitiea in the educa-
tion of their children, ‘

- €

Mr., Ter gcncc Leonard:

. The Arizona Division of Indian Education 1n the Depaxtment of Bducatlon
vas established in 1939 and up until October of this past year, we weren't -
able to get Indisn staff. Non-Indians were alwvays speaking for Indian people.
Our division is responaible for providing administrative services and capital
assistance to the Arizona state public school districts, Indian tribes and.
tribal educ 1on comnittees under Title IV and Johnson-O'Malley,. Thc‘ptogtcn
in Arisona™ as basic support. We distribute money on the basis of |
needs by the d stricts for basic auppott. The fundings provided go under N
general funding district. We don't have to know how those dollars aré beiug
spent. It may be for busses or for football equipment, but it goes for the .
general upgrading of the district. The diatrict nust justify ite. nced. ‘

-

. Let's take a look at what our reaonsibilitica are as the Divioion of |
Indian Rducation in the public achools and also our responsibilities to other '
people here in Arizona. We have set up some goals covering a two year period. ’

" We first fapiliarized ourselves with the policies and goals of the:state of'

Axrizona and the education division. secondly, we familiarized ourselves vith
the specialized teacher educational assistance program; third, wezwere to
provide technical assistance program guidance and training workshops to our '
‘public schoolg, our school board members, the Indian commudities, parents L
and the students. This type of training will be based on what the Johnson-
0'Malley program is and what the school board member should know about his
school district, what he should know about budgets, about pending and current
federal and state legislation. We can provide budget forms, sit down and go
through the programs and know where the money goes. The state of Arizona
has recently ﬁad a new state educatio finance act that is very complicated.

d

Our :ourth goal 1s to create and me ntcin an Indian educational reaoutce
center for public schools and disseminate this information, statistical data,
employmént opportuynities, current activities and general records to public
schools and interested parties. ' Fifth, we hope to establish ‘and maintain
a communications system within the Arizona state government, between the
Department of Rducation and congressional and legislative staffs, the Atizona

. Indian Tribes Association, Arizona universities and colleges and the general
' 55?11c conceraning Indian educational opportunities. S

- N ) “46- 7




. ) - ~
7 '
! . :

. * ' .

Our sixth goal 1s to administer the Johnson-0'Malley program to the
Bureau of Indien Affaire. We have legislation that is going to change the
Johnson~0'Malley program in Arizona. The process of the JOM is a BIA budget
iten. It’goes to the srea office. The State Department of Education con-
tracts with the BIA for these assrvices and hab a zone representative ‘from
" the BIA, We have two government agencies that must work together, Yesterday,

. for the first time, the ‘State people, the Bureau people and s member of the
JOM steering committee in the BIA area office, sat down and interviewed
candidates. If you're not familiar with the operations of the State ani
Bureau, the selection of personnel is very cgnelicated and secretive. For
once they opened the door to let us in. There's going to be & great change.
We're making many changes.now in the department and eventually we're going
to become more and more 1nvolyad as w¢ work the programs through. - )

Our severith goal is ‘to-develop and implement practical programs for
community and psrental involvement. Those they select to speak for Indians v
‘often do not speak for the Indians, and often those they think are the leadere
are not the leadsrs. So Indian involvement has always been stressed, but
never really emphasized, Parents, Indian school board members and Ipdian
advisory members must know what these programs are and they must speak out
for or against them and let the government know what they think on the basis
-of what 1t_does to the total Indian education system. ~

The eighth goal we have is to offer guidance and counseling to the
Indian parents and students. So often they come to our office and nobody

tells the student that there is a good program that he could gear his goals
towal'd . . : e .

Our ninth goal is to provide training experience and financial assis-
tance in special education programs and vocationsl education. Tha state of
Arizona has recently gone through their new education finance act. It p
vides for a very good state aid payment to school districts. The state will -
pick up ninety percent of that cost of the fund to public school districts.
_This 1s for all children.

P - ' ~

There are some children here who have no facilities, no place to go.
This is what we call an unorganized territory. They are not in a school
district that comes under the county office. The school districts can't.
provide the facilities, neither can counties or the tribe, There must be
"some place where they can get together and say, ''We're all supposed to be
helping the tribe and we're going to provide state aid through that program
to that toﬁn'aﬁa we'll provide facilities for them." But there are not-
enough parents to stand up against the policies that are now baing adamini-
stered to these kids. Someone must be on the lookout for these kids, must
be able to see that there is 4 problem &nd tell the right people 8o we can
help. .

N : ‘ :
Finally, our tenth goal is to provide professional development oppor-
tunities to the staff and for others who come through the Division of Indian

Education, I am director of the Salt River Indian Reservation., Mr. Earl
L



Havatone is our education program specialist. He is from fhe Hualapai Reser-
vation. It is not an easy job. It is not easy because we're going to try
everything we can to solve the problems, We're going to make thingse happen, -
and in doing sc we hope to provide bettor education programs for Indian chil-
dren in this state. While we're here ve 're going to do evctything ve can to

provide programs and opportunitiea.» If it doesn't work, then it 8 goins to
be our fault,

‘ 80 these are ten goals, and of course whataver else the Indian people

. wish us to do we'll try to get it done to the best of our ability. 1I'll be
talking about our goals, the Johnaon-o'ualloy program in Arizona, the §-1017
bill, the proposed change to Johnson-0'Malley, Title IV, our rosponaibilities
to the state in Title IV and general information. Fiually. vc e going to
talk about the new education finance act.

t
( L

 You know that the Johnson-0'Malley progran is a {edorolly'tundcd program
. designed to provide education, health, welfare and relief to distressed and
agricultural programs through contracts with statas, territories, stite uni~-
vereities, colleges, state or private echoola, agencies and institates, 6
This is a provision of the act .of 1934, This program is administered by the
BIA: and a contract vith the state, Funds are appropriated by Consteos, allo~
cated by the BIA and distributéd by the state.’ Funds are distributed to
school districts according to a state plan or an educationoi plan subject to
~ available funds, The state edutational pla ‘determines the vays the funds
are to be distributed to school districts to hclp Indian children, These
plans vary from state to state. In Arizona, as’l'ye mentioned, we have a
state plan that was developed as it is now in 1966 and amended ia 1972 to
includé the JOM steering committee, one Indian sember, per tribe in the state
of Arizona. That makes 19 that are appointed by the Inter-Tribal Council.
The plan was amended to provide a JOM steering Committee member to be on &
_budget review committee. This is a 'very important comnittee. They review .
. the budgeto from tho school districts. . N '
' Thc Ariaona state plan provides £unding to eligible school districts,
for education of Indian children in six categories: In funding, priority is
subject to available funds., (1) Major impact district--a school district
vhich 18 located principally on an Indian refervation and has fifty percent
or more of its enrollment composed of Indian reservation children, Funds
approved are based on a total 'deficit need and must have an average or quali—
fying tax rate., (2) Minor impact district-—thoae school digtxicts which are
eligible digtricts having local real property taxpayer contkol. An example

would be Northern Union County High School. (3) Peripheral dormitory program-- '
federally-boarded Indian children attenqing public schools. Fuderel payments -

Arizona eﬁyolled in a public school 1s eligible for state aid. State aid is
proposed for Arizona on)a basic grant, financial aosistanco, equalization .

‘that are made are means of conotmctiona% and parental costs. Every:child in
and county aid. -

I

.,A" R

(%) To neot payuents to county appropriation ‘costs and keep the retire-
ment payments-~these are for school districts to mgke payments to classified’
personnel. The state makes payments on certified personnel, including county
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, »appropriations and teacher retirement programs. (5) The fifth area concerns
v two major echools: Tuba City and Keams Canyon. These are Bureau schools
operated by the BIA and are also public schools. (6) Special services~~this
is & supplementary program. In prior years the BIA had approved sufficient

to provide special services to eligible schools upon residents' re-

quest,) However in '73 and now im '74, these funds are not available. This

year we requested ten million dollars. We've been told we can only get four
million dollars. Of this four million-dollare we have to provide basic sup-
port funding to fifteen major districts. Their total costs run about six )
million, Of that four million, thre¢ million go to the major districts. v
Right now we're at.tlie point where we know that we cannot make enough money '
available to all the school districts that applied to us. We'll probably be
providing deficit tunding. _ o ' 8 '

S

. Let me just give you an example here of how the school districts do not
t_these funde directly.’ As I explaired, the Division of Indian Education
de ives the eligible schonl districts and total state estimated JOM funds
needed. It submits these funds to the Phoenix area office. This is reviewed.
by the BIA and other agencies. If the contract is signed, we send our copy’
'back .to the Bureau; thdy send their approved contract to the central office. *
They have to approve, certify and send it to the Washington office which
approves and certifies and sends it to the federal reserve bank. They noti~-
fy the reserve bank in San Francisco and finally the commercial bank here in
{ Phoenix is notified that the funds are available and are to be deposited.
: Then they send a notice to the state finance division who records it in their .
ledgers, endorses the check, and notifies the county aschool district that

the money has been deposited. If we lose one signature, the whole process
-8tops. o

We make three payments. The first 1s based on the district's estimated
need. The second payment is needed about this time of year after the first
six month average daily attendsnce comes in, and that determines how much
state aid they will get. In Arizona it's the first time they've officially
recognized an Indian committee for Johnson-0'Malley, but we feel that it

~should go beyond that. Tribes should spesk for all the Indian education
programs. They have some goals. 1I'll just read you five of them: (1) To
provide leadership and motivation to Arizona Indian tribes in the departments
of education, BIA, Indian parents and students and the Arizona public schools
in all areas of Indian education. (2) To create.and maintain efficient and
responsible guidance to all. (3) To offer advice and-consultation to all
concerned with the educational needs of Indian children and ‘thereby to pro-
vide the finest education possible. (4) To create and provide educational
opportunities for Indians in the schools and in the ¢ommunities. (5) To
provide for educational self-determination of Indians in Arizona.

‘e

{

These five goals we feel confident will help the committee do more.
Basically this is what JOM is in ‘Arizona. The guidelines aren't specific.

‘It provides what the diatript-and—theﬂdepartment—can;apd must do with Johnson-
O'Malley., Until the legislation changes, we're going ‘to be stuck with this
program providing basic funds. 1It's not like Title IV where you provide
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) eupplenentety and special programs. It is funds that are provided on ‘the

school districts for gemeral costs. We hope to he very instrumental in
helping these changes come about. ‘We like to see tribes -take initiative..
We know. that the Navajo tribe will be contracting JOM finde next year. We
knott other tribea are considering this type of action, too, I personally
vaat to encourage it, but I would also tell them to be very cautious to make

-.sure that the schoole they're contracting for fall under the guidelines. We

know that if some of the public schools change to private echoole. then some
funds are going to be leevtng that district. ‘ .
" In the JOM and the etete plan we have three thinse that provide funding.
We have first of all the expenditure of the district. Then we -count in the

revenue it gets on local téxes, revenue it gets from state aid, and the rev-

.- enue 1t gete from P1~874. The theory is that when you bring these. together

-and there's a gap, the Johneon-o'Halley is supposed to' fill this sep. But

1f we don't nave the-funds, we can t do thet.
, ‘ ,
Now queetiona slwvays come up when I'm talking abou: Indians in Arirzona.’

~ What 1s the state's responaibility? ‘The state must provide state aid for

the tribes, blacks, Chicano or whatever. A report in 1959 says, "Investi-
gating the status of the Indian in the state of Arizona has brought to light
many interesting factors as to the responsibility for Indian educstion in-the
ntate of Arizona. The Fourieenth .Amendment to the,.Constituytion of the United
Stdtes states that the Indien i{s a citizen of the United States." Also the
state laws and enabling act whereby Arizopa gained statehood bears out that

... the Indian is a citizen of the state of Arizona and is eatitled to all the

privileges as any other citizen.

In a court case it was held the Indians residing upon reservations are
citizens of the state of Arizoua. It is noted in this session that a school
district 98 obligated to eéducate all éhildren residing in the district, that
eguch public schoola must admit all children. This is the state's responsi-
bility to all Indian children vhether they reside on ov off the reservation.
This responsibility is further bora out by a recent petition against the.
state 'of Arizona concetnins wvelfare paysents to Indians rediding within a

. ' reservation, Because of the inability of the state to support resefvation
- schools, the federal government is now assuming the moral obligation to
- assist in financing the education of Indian childten.

So the Indian is entitled to all these eervlees. My advice would be
keep our eyes open, our ears open, and get what's entitled to us. We've been
talking about what JOM 18 in a nutshell. It'e a littlé morxe complicated than
this. JOM in Arizona has been for basic support rather than supplewmental, -
the Indian child in Arizona 1s entitled to receive state aid, JOM is not the

 totsl funding that runs the school, and it is a supplement ‘that goes to the

school district. A school just by educating Indian children is not automati-
cally entitled to get JOM funding. They must apply and they must show a nead.
As 1 pointed out earlier, maybe the need has.been a little lax. And I hope

- by the time that we make interviews on these programs that the justifications

-uet be more than just sound snd reasonable. They must be concrete.
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Why haven't the schools in Mnticopa County received wuch funding? 1
don't see thea nuch on thie liot. {

\ 1
J

Mr. Terrance leonard:

Well, one of the reasons is that first of all they probably didn't apply.
This 1ist shows who applied for the fundings. Algo if they did spply and
didn't get funds, it was betause there wasn't enough funds to go around. The
first funding, as I said earlier, goes to schools of major impact. The
schools that you are considering are probably minor impact. We have one
school that does qualify as a major, but they do not have a qualifying tax
rate. This is what is needed for the district to pay for the education of
these children. The district we had in mind has a tax rate of about eighteen
cents, They did not wan? ot bring up their taxes to educate Indian children.
We've seen this happen to boarding and dormitory schools. They say the Fed~
eral Government is responsible for it. So as I pointed out, there are three
fundings available to the district: state aid, local taxes or local levy,

~and Public Law 874 and to £111 the gap, Johnson-0'Malley. 8o probably this

is the resaon, though I don't know.

Thie moxning they had a session on Title IV and I think 1'11l just cover
a few points here. The Division of Indian Education is responsible for Title
IV. We have three areas of responsibility. First of all*we are to verify
and ceftify the American Indian studént enrollment in Arizona public schools.
This' year we have about 145 school districts that are entitled to Title IV
funding., We do not know at this time if all of them applied, nor do we know

_1f the projects that were sent in are approved.

The second area of res,onaibility is to provide technical assistance to
educational agencies, Indian tribes, Indian organizations and parent advisory
committees under Titie IV with the general and specific information concerning .
the application and proposals for projects. Records of existing or active ,
Title 1V projects in tle state are also provided. We assist in pfoject.evalu~-
ation. . We follow up the proposals and validate their achievements and accom-

*~Pliehnqqze. We make a needs assessment from our division on homes and schools

that are serving Indian children to find out what the problems are, What
their needs are in areas of counseling,. in curriculum development, in blingual
and bicultural education, teather aides, and vocational training. At this

- poiat, we certify enrollgent. Reviews are accomplished in October.. We pro-

vide the Office of Education with the number of Indian students in the dis-
trict. We certified thirty-eight Indian students in one district, but by
the time they read through the guidelines, they identified more than 250
Indian students. We need to cover the qualifications of who 1s an Indian,
or sudderly there are Indians all over the place.

Our third responsibility is to compile all these projects that have been
ordered, put them all in one neat package and take them beforé the State
Board of Education. This title funding is outside of the regular district
fiinding. It requivoe the appruval nf}tho 8tota Ruard nf Pducation, Wa ehock

-51-



4 : . . '

J

81l projects before the State Board of Rdication gives their approval for
these districts, to receive funding. From there, the checks go to the dis-
tricte and not to the State Deparmtent.  We have no administrative control
over this. 1It's all in the district, and all in the parent advieory committee.
There is'a lot of disagreement over how much authority the parent advisory
committea has., According to the office in Washington, the parent advisory
cormuittees have absolute sign-off authority on these funds. The disputes
often come in the hiring of personnel. The states say, "Okay, this is federal
funding, it goes through our finance system and it bacomes state woney 80 we
determine how 1t's going to-be spent." That's not so. As I pointed out,

- the funds go {drectly to the district. They are federal funds, they do be-
coma’ state, b%atin they are funds praovided for that program and the parent
advisory committees have absolute sign-off authority. - .

Title 1V has really done something in Arizona. It has awakenet a lot
of echool districts. For once the Indian people are getting inside the
- 8chool districts and voicing their opinions. You've got to create enopgh
interest in the parents to get out gSon in front of the TV and get over to
the school and listen to the programs. That you've accomplished. And now
you've got to work togéthar to keep that program alive.

1'd ldke to go back to the changes in Johnson-0'Msiley. One of the
changes that is being proposed is called the Proposed Rules. 1t vas pub-
1ished in the Pederal Registar, January 10 of this year. It would include
an elected advisory committee which yill detérmine vhat Johnson-0'Malley can
be spent for, either basic support or supplementary programs. It provides
an Indian advisory school board and a board elected by the parents within a
school district. Thoy meet with the elected school district board to assist
in the planning and spending of funds received by the district for the edu-
cation of Indian children. ' : ,

.Another proposal was published January 14 of thies year. It authorizes
payment for. education programe in two categories: (1) Basic support of school
. programs authorized by the educational plan if a echool district's financial
need 1s proven. (2) Payment for costa of providing special progfsms to meet

the special needs of Indian students as determined by the Indian advisory
school board, . . ' _

" I had quite a time trying to distinguish this Indian advisory board.
You have a legally elected school board. Sometimes these are all Indian
- people and sometimes you have a school board with five non-Indians and two .
Indians, We've identified sixty-seven elected Indien school board meambers
in the state. The program is also responsitle for the funds that go into.
that district and can be spread out in one of two categories. Now the dfs-
pute will come between the elected advisory board and the elected school die-
trict board. I have great confidence in our Indian people &nd our Indian
parents. But vhen you have two elected bodies fighting over one issue, they'il
hassle over what JOM funds are going to be spent for. The elected bosrd has -
the authority, the autonomy, and even with that advisory board against it,
the elected school people do not have to follow their advice., These are
questions which the commissioner of Indian.affairs did not consider before
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he published these rules, If he did have fhese in mind, he certainly didn t
bring them to anyone's attention.

Johrgon-0'Malley ie & very political iesue. It's used b§ the districts,
by the Indians, and by the people in Washington.: Whatever changes come about,
we in the State Department have to change our state plans to get the funds to
the tribes. $-~1017 was designed to replace Johnson-OﬁHalley. It was iatro- -
_ duced by Senator Jackeon and ia called the Bducation Reform Act, providing

* * Indian participation in educatiou. It is the intent of this analyeis to com-

pars the benefits received from the existing JOM plan and the proposed $-1017
plan. Some schools that have never received JOM funds will now be entitled.
We had four million dollars for those schools we call major impact. There are
: lot of schools mow that are operating at a deficit that would not get any
unds. ‘ N e o :
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mmnio rnoom roR ‘mnm MEDIA smlms'fs

PARTICIPANTS: Dr. Norman C. -Higgins and Helene Little,’ Amm State' Uni=

- .vereity; Lotses Smith, University of New Hoxico; ‘Donald
Dickinson, Univereity of Arizona

Bummary! D:I.ocuuioo of nev libravy prosmo. Objoouvo to

create more libraries in Indian communities, improve esisting
o _libraries, bettir serve the needs of the people and to train
o aud eteff ouch l:lbrar:leo vith troiuo‘d Indians,

Ms. Lotses Gmitht = ‘ v

My program is a para—profeouonol progran, meaning a one- to two~year

program. I believe, first, in designing programe to fit needs. I've seen

too many fancy programs designed from the point of view of the fanstitution
and not really aimed at satiofying a need out in the field.

Secondly. as Billy Mfllo wontionod boforo. I think you nood to fit the
institution to the need, to the person, to the situation. That's another
thing that I'ye tried to do with this program. How do you go about !itt:lna
an institution to & need or designing a program to fit a need? The first.

“thing you bayo to do, of course, is find what the need is. S0 I looked ot '

New Mexico and I eaid, what is this state like in terms of general state

1ibrary development? I fourd that the popuhf.tog of New Mexico is about one
millicn people. That's very small.  One-third of that population is in ~
Albuquerque, One-third of that populatdon is rural, New Mexico is the fifth -
largest otate in eize, 1its the thitty-oovonth 1n population. Ite popula;i.on

-is very iparoo.

'rhoro are t.hitl:rfout public libraries by couat. But. thoro 8 on].y roally

~ about thrae public libraries in that state--Albuquerque, Las Cru¢es and msybe

one or two other places. There are terribly small placea that are listed a8
public libraries; Still, all thirty-four have the potential of sexving omly
hal o! the population. Even if they served that potential, and believe me,
that's stretching 1t, that still leaves half the people in New Mexico without

‘;.;any kind of library sérvice. We have four book mobiles in the state of New

Mexico} one of them serves ninety thousand people in & fourteen thousand

‘square mile syea, You can imagine about how uny people you get to. Sou‘ of

the roodo are tortibly poor. . )
Another interesting point about New Hoxieo. ‘and I'm sure it's very true

hare in Arizona too, is the multi~cultural aspect of the etate, 0f the ome.

nillion fifteen thousand people in the 1970  census, 40 percent are Spantieh,

. 7.16 percent are Indian, and 2 percent are black. Now the 7,16 percent Indien

population represents the highest’ Indian count per population in sny state.

gk‘lahoaa has more Indians, but it aloo has a more dense population. So in

L]
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of that, New Mexico 18 number one¢ in Indian population. I’think Oklahoma
and New Mexico and Arizona are always fighting over who's got the most Indians.

In education, there are only five state institutions of higher educa-
tion. A survey by the state library revealed that 27.6 percent of the state's
population had an eighth grade education or less. That's a very high percen-
tage. Thirty percent of the stata's population were high school gvaduates,
only 12.7 percent are college graduates, and those are centered around educa-

‘ tional communities in Albuquerque and Santa Fe. There are no graduate library
schools in New Mexico.

Thete are eleven BIA day schoois in the pueblos. Only one of the gleven
had & special library. There were eleven schools with total Indian population -

with no library services to speak of. The one that had the library had 400
students, . ; '

. So there's virtually no library service in those schools and you might
g_ : ask why. One reason is the very small size of the schools. One has thirty-
S  six students and two teachers. The areas are mostly juolated. There's no
_housing in the areas for an outside iibrarian. The biggest sin of all is
the_lack of commitment on the part of principals. It's not totally their
fault, It's the whole BIA attitude toward libraries, but they are beginning
to see a need for libraries. The new schools that are being built are being
library oriented, but that doesn't help the little day school. 80 I took a
look at all the things and I wmade an assumption that number one, they need
library ‘research. Some schools had the facility, they had material, but it
was unorganized, uncoordinated. and -not having any money appropriated for
librarians, they covldn't really do much about 1it.

My second aaeumption is that aﬂ’Indian achool needs an Indian librarian.
1'm very adamant on that. And since there are only about two dozen Indian
1ibraries in the United States, it's not very likely that they're going to’
hire ‘Indian 1ibrarians. Don, you and Nora are going to triple the number of
Indian librarians here within the year. That's quite an accomplishment.

- My thoughts were that we should train somebody as quicklf'as posaible to
_ function in a library. You're not going to do it with a four year program in
,- New Mexico, because none of the universities and none of the colleges have
anytlfing to offer im a library progrnm excépt standard certification which
take tonr years. So I thought let's do something on the special level, pick
people that have a year of college end try to get them an AA degree
‘ with library training. That's where we started. Our position was that an

aide with the training was a hundred percent better than nothing.. 1 solicited
help from the BIA in recruiting an aide whowas already working in the school.

Now librariana tend to get into it over pars~-professional versus profes-
sional. I find that librarians are terribly defenaive when you talk about
training para-professional librarians. They're a. little threatentd, I think,
but my theory 16 if you have good trained para-professionals, they really .
support the profeasfonalism and irake them able to function much better as a *
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professioral. 8o I'a not wortyi.ng sbout vhat 1ibrariens think, because thoy Te
not h\n:uud in couina out vhere vwe are lny\uy. '

Vhat does a para=professional do? Well, the terminology 1n the liters-

ture says they do technical kinde of work, That's vhat they would like us to
- do.  Our spitustion in thosy schoole dictates that,they (the librariens) are
~everything, Tha need 1s for a specialist librarian snd eo that's uhut they're

doing. They're being trained earetully on their visusl skille, they've pro-
.~ duced some besutiful video tapes. They're doing some slide tapes on pottery
@ | to place in the schools, and they're doing sowe great thinge, plus organiaing,
setting up, implementing libraries where there were none. Their training
consists of twelve hours of formal course work, six-hours prectical, and this
susmer we have an open workshop for problems. We can do snything we want.
It's an officisl course number, but we'te going to take sll the thingc they
feel they want to learn and cram it into the summer,

- 1'd 1ike to show you what we're talkins about and make it as brief as
possible. 1'll show you some of the different slides. Now this library had -
a lot of materfals in it, but if I could be very frank with you and hope the
taloo don't gat back to New Mexico, this place was full of terribly expensive
stuff-~lote and lots of money. The books there looked 1ike a lot, but they
. had not really been selected. They had been bought with no selection. 80 &
~ lot of them were {rrolevant, not useful, and thoussnds of dollars worth of
. audio-visudl material vas sitting around unused becuase nobody selected with
a putpose, They just thought it would be finc to have some o:peaaiva-lookins
gadgots laying around. , /

Thio is a buildins that ﬂns Just finiohed thie yoar because the other
building burned down. 1'11 show you this odd shot. There it is, textbooks
in it, that's all it has. Piles and piles of textbooks some good people have
donated, T:xachers wouldn't let us throw them out, Well, my daar little
jnstructor who has been the librerian at the Institute of Act in Santa Fe,
says she has filled the city dump with materials that were totally nonuseful,
She tries to throw them away end the janitor retrieves them the teachers
retrieve them and say 'Oh, look what I found in the trash.'" $o she's gottcn
vhere she gct. her little cart out and hauls thea off to Payton. ‘

This 1- the outside of San Luis ochool. The principal is most auppottivo.
and he'moved his office to give :heu room, .

 This {s & small tchool with thitty-six students. Wé love thie gal.

, ~ She's our sixty-year-old participant and she's a fireball, let ma tell you,
‘ She reslly is an interesting person. BSee the shelf in the background? This
library was very unorgsnized, very drab, Well Mela, our sixty-year-old par-
ticipant didn't like that at all, so here's what she did. The institute .
director bought the paint to her apcéificationa. orange and green, and to-
gether they painted the shelves and. that e what they ceme up with, Now it's
a very lively placc. _

This is Santa Clara Ltbtary. We had a nice little 1ibrary buildina vhen
we started this year. We've: talked about being llexible this morning and
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that's anothor thing that we sure had to bé in this project. We had a nice
building, perfectly good building for a library. And whatdid they do? One )
_ day they gave me a call and the participant said to me, 'You Know wvhat they're -
* :doing? They're bulldosing down the library this morning." And they weve.
-+ And why, I don't know, 8o they could build something else there I guess.
And they put us in a broom ‘closet with ptoniool of bettor things to cono.

This 48 Taos and thic\vholo butldtng is a 1ibrary. We have not gotten

\ along too well there and I'll tell you why. There was a pexeon functioning

. a3 & librarianj she's not s trained librarian. We began to train somebody
‘else and the girl was very good. Well, the other person became very defensive

‘and very negative and it hasn't worked too well,  This is the inside of the

Teaos library, very dark, not attrative at all. The girl here'is quite good

with audio~-visual ard she did the paster in the background and nho's got

that place bright and 1ively.

» ~

This is Mela, our sixt ty~year-old participant. She's doing 8 alide tape
on dances and this is one of .he pictures. As you know, we have to be very
_careful sometimes about what we do in reference to the cultural thinso. One
of the instructors wanted her to do a slide tape on pottery to keep in the
library. And thq girl didn't tell the instructor all she knéw, that it was
agajnst their rules to take pictures of them making pots. So I got & letter

. from the govarnor one day sayins you camno: do this.

* Now another thing we're doing 19 trying to dcvolop nateriala that relate
to the children, In teaching the alphadet,. they're using Indi-a thinau.
They're redoing all thoir curricului, They're teaching with ladians in mind.
This 1s a health poster.. She xeroxed it and léft it white and sent:a bunch
of them over to the health clinic. 8o while the little kids’ vait to.séee the
doctor or nurea, s ﬁ. has soue health posters there tor than to color. . Are
there Any questions? , . "

' Dr. Norman c. H{gg_ggs BRI ‘ ' o , 2},,~,

Well, the aame thing that Lotsee vas saying about Indien achoole 1n New
Mexico applies to the Indian achoola and communitiee in Arizona.: They're
- igolated. There are very few ptofesaionally trained 1ibrarians in those
‘gchools at all, Often times the' 1ibrarians that are in the schools are not
Indian. I don't believe it takes an Indian to teach an Indiaun, because 1
don't think it only takes a white to teach a white. I think that Indisn
. teachers can teach uhite childten and have Indien 1ibrarians to serve white
' children. But one thing we have to reslize is that many of the communities
|I' vhere Indians live on tépervattons are not communities that are very inducive
to having outsiders come in and actually becotwe part of the community, It's
vg;z“gifficult fogkan outgider to come in and become a part of an Indian
¢ ty, because*they 2 e Indian, they remain Indian. 'White teachers who
teach in Indian coumunities remain g.strange person in a strange land as lons
_ as they re there. At léast in the communties I've visited, the teachers :
don't 1ive in the comminities where the children come from. They live in N
apartment ‘complexés off to the side. And the few teachers that I've talke
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with in the schools seem to be very transient. The teachers serving there

seem to go therd for a short period of time. They all have sort of a mis-

sionary zeal or a peace corp attitude to go out and live in.that feolation

. for a short perfod of time, but not for more than a year or two. You don't
find very many good teachers who stay for long periods of time. Principals
tell me that their turnover rate is extremely high,

Now 1n tﬁinktng about what the univeréity might do to improve education
for Indian children {s'to invest a small amount of money and a concentrated
effort into the training of Indian lidbrarians. Our tact would be to find
librarians who come from Indian communitiea and who could go back to those
Indian communities and would 1ive among the people and provide stability to*
- the faculty. They would represent the ‘ommunity and talk to the children in

- the native language. A librarian 1s oftun the sole selector of materials
for a school and has final say on what materials will be selected. If she
.were respected by the teachers and principals as having professional skills,

.she could make some important decisions concerning selection of materiale
and the production of materials for training Indian children.

The Iibrarian has the potential of reaching every single child in the
school. While the classroom teacher may reach twonty or thirty childetsa and
ie-gohe next year, the libxarian can touch every child in the achool, and can
reach them once or twice a veek. She could probably help them in the most
basic skills by helping. them learn to. read, motivating interest in books, and
f11ling leisura time. We can open upithe world of literature to bring cul-
tural values to them, . o

:\ . . .

‘ Our program is a four-year - .zram., We're now in our third year and
we've had students here for. thr¢ years. We've only had one student for
three years. In our first year we had eight students, and of those eight - |
only one student remains. There are a number of reasons why we failed. We
had very short notice and not much time to select our participants. We had
to select our students about two months before school started and most gtu-
dents had committed themsoelves by that time. So we had a very poor selection
procedure our first year, The second year we had lopnger to recruit, We
recruited people who were already working in libraries and we found people
‘who were committed to children, We found out that a person who comes into
our program must like and love children. We were nuch more successful in
our second year and we'll actually be graduating some of our students ahead
of time. 1I'm not going to say anything about the academic program, I'm
going to let Helene Little describe that for you and tell you what happens
to a student when he comes to ASU to be a participant in our institute,

Ms. Helen Little:

Number one, he failafaeveral courses.

Dr. Normwan C. Higgins:

You can count on Helene, phe tells it like 1&119.

L4
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It's actually quite difficult because 1've gone through programs of
training nyaelf.,,ggo participants who come into the library training program
have to complete at least 15 semester hours for each semester and have a
grade point average of 2.5 or better. Some of the academic studies included
are general studies, such as English, mathematics, the fine arts, and social
sciencej and this is where a lot of the people have a hard time and get stuck
and decide they might be in the wrong program, It really is a hard areas,
getting over your general studies. Then after that is completed, 57 hours of
general studies, a participant is moved into elementary or secondary programs
~or he might be accepted in college education before' they come into oyr, pro-

. gram. Here again, a student has to make a special education requirenth to
prepare him to teach at all levels, and also in secondary education he has a
major field like art or 'langusge or buajness or speech or whatever area he
goes into. We have a epecialization area which our participants choose to
go into the media program. This program requires 24 hours of course work.
Thie includes the int¢ruship. In secondary and elementary education this

- includes classroom teaching., - ‘ : ,

¢ In addition to our participante ﬁeetins the academic requiremente of
' the College of Rducation aad the library .science program, we have a student
service project. When you are involved in volunteer work you really become

involved. ) : : . '

Dr. Norman C. Riggiuns:

As Helene says, 1£{s're511y pretty tough for most of_our students to
-carry fifteen hours. They have to meet the same requirements as other stu-
dents. ‘ ' ‘ ‘ : v

Dr. Donald Dickiuson: -
- v

I enjoyed hearing about the other two programs very much. I thinK both
programs are going to be total contributions to Indian cowmunities and I
think ours will, tod. Our program at the University of Arizona is a graduate
library institute. The basic purpose of the program is to train Indians to
be expert in information handling. The graduatee of our progrem will not
‘necessarily be going into school libraries. They may be going into cultural
centers or public libraries or a junior college or even a university, 1ibrary.
The degtee they will be getting at the end of the program will be.a Magrer of
Library.Science degree whith 1s the basic,.general professional degree for

people who would do library work nationally,

Incorporated in the teaching curriculum are the ideas that the materials
ought to be geared to the community iteelf, that there ought to be a variety
,of .material introduced, not just books, but films, records, all kinds of
materials that have the information-thit ought to be described. The service
voint is emphasized very strongly, 'that the personnel are not thera simply
aiting for peoplé to come into the library, but that the library could reach

out into the community, whatever it is, and haye a very broad service Bage.

~59-

V.




<

[

I don't like to think of the pepple who call themselves librarians as waiting
to .eerve, I think there's a lot more to library work than waiting to gerva.
If you're going to call yourself'a librarian or an information expert of any
kind, you'd better go out and find out what people need and. try to deliver
1t where they are, uot junt wait,

Our program was funded on July 1 and classes started at the univeraity
on August 23, We had eight students in our program at. the beginning for fall
semester and they've stayed with us, and I tip my hat to-thoee students for
surviving a good deal. -Five new students entered the program in January.,
We expect the ten or eleven students will be finishing their MLS degree during.
the summer months and two or three will be finishing in December. The program
has been a combination treditional library achool; courses such as catalogs,
records and selection and some new courses that we've introduced for the
Indian students. I think this combination has worked out pretty well, by and
large. The objective is that improved information handling.can be provided
to Indian communities, and I think we've started to reach our goal.

Dr. Dickinson's Aasiaiantt \ e, * h L.

Librdry service as a function of education is a treaty right of the

- American Indian. We found some statistics: out of the national population

of 800,000 American Indjans, we can only identify fourteen Indian librarians
vith an MLS, With one hundred fifteen thousand Americans in Arizona, one of
the four states that has a large Indian population, and we have only one -
Indian librarian with an MLS; and that ie Margaret Wood snd she's a Navajo~
. Seminole Indian librarian at the Navajo Community College. That' 8 mot to
say that there aren't other Indian librarians, but these are the ol with
an HLS . p .. «

-

™

I think we need more libratians who are sensitive to the needs, values,
‘and objectives of the Indian community. In our course study. first semester
we took the three basic courses which are book selectivon, cataloging and
classification of records. Indian librarians should be jable to adapt tradi-
“tional library systems, such as organizing, clasgifying and delivering material
tc the needs of the Indian community. There should be library cultural
centers with materials in all £ornatb. which includes -audio-visual materials,
books, periodicals, newspapers, all the Indian collections, tapes of orsl
traditions, artifacte, original documents, photographs,.pictures, paintings,

~ tribal letters, records, music and 1live demonstrations of present day arts

and crafts. Story telling 1 important. The Navajo tribe has developed
quite a few of their own native language materials. Local research mater<
ials, local resource files, practical information on thinge like service
agnecies should be available to the community: They should be ableé to go
to the .library for help and information regarding legal aid, food stamps,
étc. A lot of times the Indian population doesn't know about this informa-

. tionm. »

LY

Indian librarians, I think, should be able to evaluate materials by and
abonut and for Indians. This semester we. also took five hours in library

s ’ . ) 'y
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service to Indian communities, which cbvered information rettievale; special .
1libraries, and we also took a lot of field trips. This semester some of the
students are doing their field work on the Papago Indian Réservation,

4

Dr: Donald Dickinsons - . y

- . That concludes our presentation.’ Before you leave 1'd like to intro-
duce to you the one man who's probably pumped more funds into Indian library
services in the last threo years than the BIA or any other federal agencies
have in the past 200 years. 1 never know whether to rafer to him as the god-
father or the great white father or what. Mr. Frenk Stevens, who is from the
Butreau of/ Libraries and Learning ‘Resources in the U. S. Office of Education.

Mr. Frank Stevens:®

. All I want to say 1s I feel very uncomfortable being an EBastern esta-
blishment 1librarian, being in Washington. I feel uncomfortable sometimes
being in a gosition of autﬁtrity and policy making. But all I can say-is
vhile we are uncomfortable, we do try to learn about what the needs are from
representatives in Washingten who are from your ethnic groups. ‘I have some
good friends and neighbors at the BIA. Therd is an Indian education unit at
the Office of Edueation and there are other American Indians at the Office
of Education. I try to learn from them so when I deal with people like
Lr. Higgins and Dr. Dickinson, I do the best job I can in distributing the
money from my office as wisely as 1 can. And I'nm sure it's doing a good
Jjob.here in the Southwest. 1I've seen it first hgnd and 1'm very glad to be’
here and be a part df this succeseful conference.

Al



WORKSHOP #8

' LITERATURE THAT TﬁkNSCBNDS CULTURAL DIPFERENCESl

PARTICIPANTS: Mra. Grace Dunkley. Velwa Spencer, Lydia Whitey, Irene Lancer.

Jimmy Benally: Arizona State University
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”Summaryz Goal of thé Navajo pegple 18 to- have nore voice in
the development of curriculum in their own communities.. Inter-
est 18 in values based on pature and humaa understanding rather

than control, competition and materialism.

Review of children's

1literature, suitable for all young readers regardless of cula’

tural background.

Ms, Velma Spencer: -

. .

A\

Y

As participants in the library training program at ASU, we feel a need ;
to share ideds on literature, and what we @eel 18 relevant to our children's
‘ learning. We selected the Books we're going to review today, Three of the
participants will be reviewing adolescenr literatore, 8nd two of us w111 be’

. reviewing children's literature.

2 In order for-a child to receive his reading certificate in Arizona, it
is 'required that he read twenty-five books, and of the twenty-five, five must
be written by or about Indians. I guess we can get started first with our’
guest speaker, Mr. Raymond:Lancer, who was a coordinator of Navajo School
Board training in Wihdow Rock, Arizona., Mr,.Lancer will be talking about

the views that school board members on the Navajo Reservation have regarding
the books and materisls that they use with Indian children in their boarding

achools.

Mr. Rnynond Lancar:

‘e

I think the main thing I need to bring up now ie that Navajo people on
the reservation do not really have a say in the type of literature or the
type of discipline that is used in the school. One of the main thinés that
‘we're striving for right now 'is to give a certain responsibility to the com-
munity so that they are represented. Hopefully, we will be able to have a
say in the type of curriculum, the type of books and literature so that the

‘child can be able to develop his mind and becomp a member and a léader of
the community. I will give you the point of view that the local !chool

toard nember has.

-

The Navajo people feel that when a child first comes into the world,
the child is exposed to a human value and the child begins to learn every-
thing about who his parents are, who his grandparents are, etc. He- begins
" to know the vplue of human life, in life as it actually exists, and that
existed in the surroundings of his ancestors, When the child attends public
or bureau school, he sees the world differently., The teaching, the litera- ~
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.eigns, Material. You
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streesed and he's got &&aclimb that ladder. On top of that ladder'are dollar
at to be an engineer? You'll make.money. Want to

be an educator? You'll make money. Whatever profespion that the child picks,

it'se nothins but material value. : o -

. The concept the 1ndiv1dual child receives from the time that he comes
into this wonld up to the time that he goes to school begine to change. The
Navajo/ peopla gee this, and thie is one of the major reasons why they refuse
to séﬁd their children to school. And they've been successful up to this
point. We always say educatidn was the best thing to éver happen. But what
do we really mean when we say education? Does education mean that we can be
able to comprehend the book that we read? Does education mean that we can be
able to communicate and live in a better society? A society that's oriented
to a predominant society? This is what frightens them, this is what turns
them off. -

- If we talk in terms of the value of education, the Nava}o medicine man
doee have a certain amount of education in his own way, based on human value.
Right now we see a lot of children who have become adults, graduate from high

-8chool and go on to colldge. “They begin to feel the pressure of competing .

with other minority groups and other nationalities.

The only way we can be able to change these things is for the young
Navajo people to have an Indian education. They ‘challenge one another in
a conference or in a school board meeting or in a community weeting. They
begin to speak too far above the rest of the community, ‘and the rest of the
community-tends to shut them off. They don't want to listen to them. This
is one of the main reasons why the Bureau has not been successful in areas
of education. The state is repeating the pattern." School board training
hds been conducted on the Navajo Reservation since 1969, but it isa't what
the people want. Bilingual education is the answer to the human value.
We're beginning to explore more in our own language, to develop materials
and make them available to the kids. ' . \

So these. are the important thinga, to be able to diatinguish between
whet & human value system is and what the material value system is. When
you are able to talk to the ‘medicine man or parents and to identify with
your clan, you get positive feedback. But 1if you are impressed with a formal

-education and the job you havé, you get no support. They're artually teating

you; they're putting you on a defensive side. They're all observing you.
You notice that they all begin to smile and sort of 1augh,\and pretty goon -
the educator gets frustrated and woves out.

. . . -
So I think it's very important that we do educate ourselves to think in

. terms of the human value. When I first conducted the achool board training

program, this is what I ran into. The principal and teachers were well edu~ |
cated, but couldn't communicate with the community and the studentb, They
wanted me to commit myse}f immediately, but I waited'because I Wanted to get

the feel of the communitp:before I spoke. The students didn't behave, they
weren't-learnjngt they e ré‘runn{ng away, and were having all. kinds of problems.

'v,“
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X startod talldns to the ?eople in general. I axplained ny position, and
I told thém right off, "I'm not a scholar, 1'm not an educator, I'm not down

- here to lecture you. I am just like any one of you. I'nm searching for know-

ledge. I want to be able to help you, but I need help, .1 need your support.”

i

- With that type of npptoach. they began to open up. They began to com-

" wunicate and all T did was sit thore and summarixe all their problems. The ~
"~ next day I came up with some answers. I said to one of the educacou. “"This

‘18 how we're going to conduct the workshops." He replied, "It' 8 & very good
. dresm.» You're going to be spinning your vheolo. Just like I am." 8o I said,

"Well, I need to put traction on it, and you've the one who's going to help

" we. Help me out.” Based on that approach the educatora began to work with

N

This tactic can be implemented 1n a clasaroou . 1 have spoken with’ )
teachers, Navajo teachers, Navajo principals, and they ve told me- that, "Well,

~ 1 went t‘htough four years of college, got my Master's, and what I learned in .
. college can't be used here, because it

8 8 completely different thing. I
have to relearn the whole thing." The Navajas have a tendency to go from :
right to leﬂ: in everything. So if,you tell & child to pick up something and

" put it in the firet place, he'll pick it up and put it over 1n last place.

Another thing that's begim\ing to develop is 1nnovator programs. One

- of the réasons why they reject a textbook 1s if you use a textbook.and say,

"This is an apple, this 1s a tree, this is a dog," whatever object it is,

... after you go through the whole thing, you tell a child to write a sentence
.and you'll get back exactly what you transplanted in her mind., They're not

. creative. What needs to-be done 18 to create an 1nteteat in thexn. Use real

- objects from the child's enviroment. : '

- Navajo values are.not taught in public snd BIA schools and that is why
parents are beginning to remove their children from such schools. It is why
the parents do not get fnvolved with the school. The value -system is not
there. So a lot of schools are beginning to develop what they call the “mamas
and the papas program,” which involves the elders. ) The parents come in and
teach weaving, basket making, silversmithing, storytelling and what not. The'

.child goes to school nine months out of the year and i{s taking classes, but
~ -during January, December and February there are a lot of things that can be

told by the eldérs. This 15 based on culture and heritaga. A lot of legends,
a lot of songs, a lot of medicine and axt can be explained. but only during
the wvinter months. » _

LY

Parents cannot teauy go to the school and teach these type of things.

, :'rhey re limited. 'They're just being told, "We want you to tell a coyote

story, and we want you to show them silversmithing or rock weaving." So

pretty soon they just don't have the interest anymore: So the ccnflict is

the vay the school system is set up. 1In the summeértime when everything 1is
restricted, the children get out of school 'and go home. Every time they do
something, their parents will say, "Don't do that, don't say that." The

- child wanté to know vhy, but the parenta cannot ‘give them an answer, because
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tliese things are only told in December, January and February, 6o the'whole
aysten is working against us to begin with, The child goes back to school

and says, "My parents don't care about me. 1@ asked them these questions dnd .

they won't tell me anything." The children are in school during the time that
they were eupposed to be told all these thinge.

Literature and the teachins and learning that's tranamitted from genera-
tion to genecration has got to be felt physically and mentally beforq you can
really know what 1it's all about. It's got value, 1¢’s got all that'e needed
in 1t. 8o when we talk about putting everything in books, like thé legends,
" we can't get specific because in our culture they say that if you are speci-
fic and put everything on paper, you don't live the next day. 8o this sort
of hinders us again. The whole education system needs to be changed. It

b

needs to be changed back to where 1't concentrated on 1ndividua1 needs.,

. We can standatdize education, but 'we have to know what we're standar-
dizing. We can.do a lot of things in the .area of education, but we all have

1

to mean the same thing when we say "education."” Does education really mean =

believing in material valuce or does education fnean believing in human values?
Untilthis can be defined, I think we can't be able to say "I got education,
and I&m going to help you.' When we can use that word and be able to under-
stand it, I think we will be working together a lot more effectively and be
able to accomplish a lot more. I think money is not going to be the impor-
tant thing. Being able to live together and being able to use Mother Earth
and respect her--thie ie what the Navajo people are ssying in the area of
literatute, curriculum and textbooks. -

Ms. Velma Spencer:

I'd 1like to 1nttoduce the panel that will be reviewing the childten 8
books. First we have Lydia Whitey, who will review two books on adolescent
+ literature. Nellie Buffalomeat, Jimmy Benally, Irene Lancer and nyself,
Velua Spencer, will review children's literature., Before we start, I'd like
Lydia Whitey to.come up and discues our displays’bf bboka and paintings.

Ms. Lydia Whitey:

1'd 1like to introduce you to some books and materials that we have found
- to be very effective with Indian children, as well as non-Indian children.
Mrs. Dunkley was kind enough to loan them to us. These two posters, very
inexpensive to buy, probably ouly $15 for each one, are framed. You could
have one of thesa for less than $25. They would be a very inexpensive addi-
- tion to any Indian center, and this would aleo be a very good way to ateft
building your piéture file.

Another thing I'd like to call your attention to are‘the~£1lmstr1ps‘
There are many filmstrips available.on American Indianaj legends, history,
and different types of things 1ike that. Some of the books are written about
Indiang by Indians, some of them are written about Indians by non-Indians, ’
and pome of them are written by non-Indians about non-Indians, 80 we really
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have a coublc;o eelection and we invite you to look at them. These were .
purchased from The Art Wagon in Scottsdale and are available in the Phoenix
area. . , : :

- Revievex: (Book teview§ sre made by unidentified indivigduale on the panel.) |

The first book I'd 1ike to talk about is "Shadow of ‘& Bull.," It was
vritten by a Polish author, and 1it's sbout $Spanish people. Juan Oliver was
. one of Spain's tost fanous bullfighters, but this book is about his’son. He
'was only three years old when Jusn Oliver was killed in the bull ring and

people expected him to follow in his father's footateps. Whan he was about
.~ twelve years old, they'expected him to start practicing bullfighting. But as

ve all know; we're not alvays what people expect us to be. - Miguel krew in

" hie heart that he juyst couldn't be a bullfighter, but he didn't want to tell
his people. Ko matter how much he tried, he just couldn't get it in his
blood. One day he helped a doctor mend a bullfighter who had been torn up
in the ring; and this young boy discovered that this is what he wanted to
be., He wanted zo prevent-death rather than kill. A book 1ike this is good
for -all boys. I wolld recosmend it for boys, grade six on up. The struggle
-for self-respect and independence that thie young Spanieh boy went through
1s universal, not just for bullfighting or for Spanish people, but for ail °
boyé. : '

[

Reviewer:

‘ The book 1'd like to talk about is "When the Legends Die," and probably
all of‘you know that there was a movie made based on this bgok. This s a
story about a young Indian who spends his boyhood in the'mountains of south-
western Colorado and 18 raised by his wother and father in the traditional
way. His parente both die and he finds himself alone for two years until
someone takes him awvay to a boarding school. He doesn't fit in and develops
a friendship with a white man who used to be a rodeo rider, He teaches this
boy how to become a bronc rider, ‘and tliis young.fellow becomes a famous rodeo
rider and rides in Madison Square Garden. During this time of his 1life he
corpletely denies his Indian heritage and he finds himself fighting against
soclety. He finally has a bad accident in-the rodeo ring and at that time

he decides that what he really needs to do 18 go bqék to the mouptains and
maybe he can find himself there. He goes back to the place whers hia parents
raiséd him and he does find himself, through a period of meditation and’
fasting in the traditional way that was taught' him. I reccemend this book
because I believe 1t can be used with adolescents who searching for thep-

' “selves, Hany Indian children are at that period where thdy don't know .

vhether they want to go one way or the other and I don't khow whether this:'

' book would help them find the answer, but at least it would broaden their

s have had this .

experience go that they could understand that other Indisids _ :
e to find a system

veyy same problem. -This really portrays a man's st

- of values. 1 recommend this book for grades seven through twelve, As1

said, it has bgen made intq a movie, 8o those who gre not good readers might

‘enjoy seeing the movie. You can probably rent the

ndvie,fot'f;ve'or‘slg f
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‘Reviewer: tLe = , : N

. The mext book to be reviewed is a children's book ¢elled "Owata", which .

ie about gn Indian boy in the Grand Canyon. Owata is home for the summer
from school ‘and throughout this whole bock he,shares the experiences that .
he's had with his family, hie community, and his friends, He tells stories
6f his femily, of going to the cornfields to get the corn and pilckipg the
peaches from the orchaxda. He tells how his father teaches him to catch a
rabbit, about the tourists who come down to the canyon in the summer and how
his fathor teaches him to tan.a deer hide. He also talks about his mother,
who is a basket weaver, how she-teaches the otlier women in the village and .
. the daughtors of the family to weave baskets and the diffevent songs that .
are sung. He tells #f the social activities of the Havasu people. The
Havasu txibe isn't & very large tribe, in fact it's one of the smallest.
Indian tribes in thq country. 1 really enjoyed this book and it would be a
book that you could use with children'starting with the primary. The pic-
tures-are very sjmple to-understand and it's essy for a child to relate to
this story. TB}& could be used with children of all cultures.

Reviewet: / Lo D

1 'hav7/a Book for you called * Laughidg Boy." Thie book is sbout

two Navajo'
" tional hkgl : , _
most of her customs and traditions. 'The girl suffered from living off the
régervation. She was treated badly,) and she didn't'have any idea of what
was happening on the reeervation. She didn't know snything about Laughing .
Boy's réligion or traditions. Here's a good book that I highly recommend
- for/the high school level, - : o = ; :

teenagers who fell in lavé. Laughing Boy has learned the tradi-

)

Réviever: S T UNT P ST
The book ig "éing-nownhiilguoph" by a white authotnwho has done a great

eIperienced a tragic journey’to Fort Summer, Throughout the story the girl,

Bright' Morning, describes certain events that happened on the journey. The
Journey was forced upon them by the governmert when the Navajos were told

© that they were stealing from other tribee and they were caustng trouble to

western civiliration. Therefore, they vere forced out ‘of their homeland .

where they had rich harvest and sheep and cattle and horses, ' They made the

- Journey to Fort Surmer where they suffered very much under the government,

1s and code.of values that were his birthright. ~The girl lost

/ Job of writing a book about ‘two Nayajo couples who lived in a cahyon and who

L]

i
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_ where they yare guavrded and where they vere fed food that was unfemilfar to .

them,. Most of the Navajo people have lost their land through this event, I

reconmend the book because it's got a universal valup, a hope for survival.
The.book can be used from primaryigrades.on.up,../ "

Reviewers . L

 vas vritten loag ago but it's the only book

T

_ This s the Jin Thorpe story, Auerica's grestest athlete. This book
Weitten ‘ebout one of our.Tudlen .0
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athletes. that's good for everybody., It follows Jim Thorpe's life from his
young days to his profesoional football days. What is significant is that
. the world shares in hie winning of the decathlon in the 1912 Olyapics in
* Sweden. But of course, that was just one of the highlights in his’ 1ife, . '
Then many sad events are related. I think this book should alvays be read S
by all young boys. ‘I recommend this to probably (sixth grade on up. It's
s easy reading., ‘ ’ SR o e

| Reviewey: _ o,
® Sevieder: .

. The book I'd 1like to talk about is "Cry, The Beloved Country" by Alan .
- Paton,  This i6 a book about the black people in South Africa and I found it
very intereating and very enlightening about tha people in-that part of the
world. . The story itself 1s about a.black Episcopalian priest who has spent '
' a1l hie lifetime"in the countryside of South Africa. His son leaves home
. 'when he's about twenty years old and goes to the city of Johannesburg: I
« don't know 1f 'you're all familiar with how thinge are'in South Africa, but
- in South Africa the people who are black, who sre called colored, are.con-
sidered secoud-class citizens, They don't have the same righte as everyene
else, I think this 1s one reason why I wouyld have this in @y collecticn, °
. because it 1s about a black man who has a very deep concern for his son. 1
. think it's a congern that all fathers have for their sons, and this is some- -
- thing that everyohe shares. It gives many insights into how minorities are
treated in South Africa., It might also give {nsight to non~Indians d@s to
how minorities are. treated in some parts of the country and parts of the '
world, I would use it also to help brodden a child'e vievs and experiencas.
I would also recommend this book because it:supports curriculum,, . This would .
be a very good book to usé with social sciencés or political sciences. I
" would recomménd it for ninth.grade ‘through high school. . ‘

. .

. The next book that:I will review is called "Charjotte's Web," 1It's a
classic which tends to remain very significant with all children and it's a
story about a large gray spider named Charldtte who 1ives in.a barn with a
1ot of different farm animals, ' Shé becomes very close friends with the runt
- pig named Wilbur, Throughout the story, Charlotte shows the true value of
+ friendehip, She keeps Wilbur from being killed. Charlotte goes to tha fair
» With Wilbur, and before he leaves to go back home ghe tells him that her 1ifq =
is almost over, but that she has laid an egg sac and -wjill.have children in ' e
. ... the spring, Wilbur feels it 1s his responsibility, ps her friend, to teke :
~* care of the egg sac and gea that Charlotte's,children hatch in the spring. -
.~~~ It's a very good story because 1t can show children the true value\of friend-
. ~ ship. I would Yeconménd this book'to be used 4n third, grads,"Qﬂ‘uPR o

-1 have another book called "Go Ask Alice." ‘This is en interesting and
lovely book. The author 'is anonymous. It's about a fifteen year old, middle' |-
. ¢lass white girl. ‘She has bad trips from druge. She wanted | etier i
spmething f , ~deep feplings ghe knew 3
anted to break away from drugs, She knew that her parexts were aware that
he tiad been taking druge.  It's kind of hard to’describe this books 'If you -
~don't know anything about druge and you read 1t, you'll have a little insight * *

o
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_ about druge, ‘I read this book and I know what the student feels when they're
© -7 using druge and what kind of efituation they're in. I highly recommend this
- book from juniof high on up. S L o PR
© - The last book wa'll review this aftervcon will be “The Weeping Skies."
This 1s a book of poetry with photographs thut were taken fréh ‘the different
areas of the reservations throughout the country. The postry 1s related to
_ Indian poverty, voilence or personal experiences., The poems are conceraed
: vith rather simple forms which ware from the differant tribos. This book s
,‘ ‘ qtu:e universal, and in closing I would like to read you')a poem from this
. book. . E - '. \ ‘ e : .

In the house of one life, there I wander.
“In the house of happinrees, there I wander,
, Beauty before me, with it I wander.
- Beauty behind me, with it I wander. -

BN " - Beauty below me, with it I wander, - ) \’;-.; : |
N .o . Beauty all around me, with it I wander. . S . S
Sl In old age traveling, with it 1’ wander, : g

S : On the trail of deauty, I am,jdth ie, I 'va,ndet. v ' / ‘
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PARTICIPANTS! Roy Track, Indian Student Affaire Officet Al nom. coordi-
nator, Randy Rubank, counselor,.Bill DeHaas, Indien Support

Services; Steve Pensoneau, Bd Krank, Vicki Sorrell, w111y Keoto,
“Arizona State vniveteity atudente.

Summary! Services pexformed, probleu confronted, future
goals of the Indian Student Affairs Office. Progress made
by Indian students -8ince 1ncgption of Student 8orvices.

R One of theae days 1'n soing to doaign an auditorium specifically tot

..~ Indlen peo?h. Normdlly all Indians eit in the back. As they eit down in
the back I'm going to push a button,.the chaive will all tu‘;p Varo\up,d_ and ;
I'n going to walk to the back and I'm’ going. to talk. R

What we hope to do s to have a- nicg, eaay-flowi cmunication be—

tween the people who are participating and those who are comtributing to
: this workehop.: S0 before we get started, let me go ahead and give a rundown'
. on what we’re going to do. We'll ligten to students for avhile and let them
., tell us how they think and feel as individusls. Then in & few minutes we'll

give some of the A.S,U. staff from Indian Support Services tine to talk about ,
the problens they have vorking with Indian etudcntaq SR G R A

B . o . Now I want: you to ueet the otgdent panel. ‘rhey'n utmduce theuselvee. e
L atertmg vith umy, plegse give your name, your tribe, and grade in-achool. SRR

<~ My name is Willy keeto- I'm a Navajo fron Hindow Rock Arigona, I'm
a freahman here. ) . :

‘

My name is Vicki Sorrell and I'n Navajo from Utah and I'n a aenior.
" be sraduating in December, - ;

Hy name is Bd l(taak. I‘n a Navajo from Kayenta. I'a a aophonore.

' ; Hy “ﬁ 8. Steve Pmoneau. I'u a lav etudent hore at the univeroity. S
I'm ftom 0 ahoma. , e

Ty :

just go ahead and get the :lnteraction going.: I'd uke to atatt
with Steve. - 1 want you to go ahead and reiterate tho most enbarraoaing or
the noat difncult tlm you ve had at thc whito -an o collese. : .

SN




)

' (The-rest of Willy's statement i . ; but ¥
 injustice as 1s apparent by Mr, Tr t statement.)

. the questions I ask are over their-headb.

Me. Vicki Sorreld! IR TP

~ see my advisor and we got ¢ tty vell under wayj he me inetruce
tions on how to register and what to take. He said to come back in ea hour.

He. Steve Penaoneays : \> N
I can't think of any embartésqins noments in law achool. 1 did atteénd
8 school in Oklahoma a long time ago and I can recall one esbarreseing moment
vhen 1 was there and the sese thing tappened to a Kiute boy.about two years v
later. It vab mainly the fact that we arrived about 9130 p.m. and by then .
people were atarting to close the school and go to bed. I sat on the porch
all evening, infact until dawn, because as Indians we didu't really feol like
knocking on the door. We'd xather sit on the porch all evening. That's the

only thing I can think of right now. Maybe Bd would feve something mote
interesting, . . , S ‘ ,

e~

Mr. Ed Krank:

1 can't really relate any embarrassing moments I've had, but by the ‘
time I started figuring out when I was going: to get an education, I was more
avare of where I was going. But I didn't have probleme. At the same time,

. 1 totally involved myaself in trying to achieve what I had set for nysel?, I

achieved sone goals, and I juet came back and tried to ease up on things
that vere supposed to be xeally heavy. 1'd say that communication is still -
my problem, and I go to some classes and they give you tests and I don't da

| . Well on tests, but it doeen't bother me that much. When I ask a professor -

some heavy question, they don't give me the right response, the way that 1 '
wait them to. Somehow it doesn't work out. I do very bad on my exams, but R

- 1'd say my most embarrassing moment was when I was a freshman and I
didn't know anybody; I valked up to my.advisor and I didn't know how .to make
out the schedule. All I had was just a catalog. I presented it to my
advisor and he said, "Go downstaire, figure it out, bring it up here, and

- I1'11 eign 4t." I said, "Well, what about my classes, I haven't told you
" anything yet." He says, "Well, look at the schedule, choose your classes,
- write them on your ‘schedule and then let ma look at it." So, I did. Por

me, that was insulting and that was dmbarrdssing because I didn't know any-

" thing, And I knov a lot of freshmen that are treated 1ike this.: They're

treated 1ike a nunber, It was really hard for mwe that first day. During
registration, we had to stand in line and weit end wait., I think registra-

~ tion is probably the hardest and the most difficult time for anyone. That's

sbout all I can remember, Other'than that, everything went smoothly and I ' '

- - svitched advisors. I just couldn't put up withb that kind of stuff, So now
" [ 1bave everything I went and I kmow vhere I'm gofng.

things pretty well under way; he gave me imetruce =

tatement 18 indistinguishable, bu

t refers tg some .-

oK
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Mr. Roy Track: , ' f _
' Okay, Willy, you touched on the next area. I want to get into exactly
at Willy reiterated for you, the raciem concept. .1'm sure that each one
£ us has experienced some racism concept. And so Willy has pointed out ‘
the thing that hit him, and we're.going to see if hé remembers racism he
experienced in the white man's formal educational structure, wlether it
happened: {n an Indiss school o§ college or high echool or whatever. .Stave.

Mr. Steve Pensomesu: - o 'y
Well, the only thing I can think of is the type of world I lived iu in
Junior high whare the dropout rate was close to ninety percent. That in-

‘cluded both boys and girls. This wasn't an overt act. There were no overt

~ acts of racism, It is only described the dehumanizing aspect of being

& Ponka Indian.. I know a lot of my peers who are no longer in school,. thanks
to the school systeh. That's the only thing I can think of right now.

Mr. B4 Krank:

_ The only incident 'I recall is the ‘time I was going through one of the
BIA high schools. We were being brainwashed and it was & concentration camp
type of deal. As soon as the students started realizing what vas really
happening, a lot of the administrators spn\and didn't vant to get involved.

+ Ms, Vicki Sorrellt S ‘ . .

.and not

I've 1ived with raciem all through high school, L've learned to live
with 1t. I went to.a schopl whore mostly white kids wéht, and the Navajo
q:udents were always put downw-treated like we wore dumb. I know & lot of
the kide I went to school with actually believed they were dumb., Have you
ever seen YOUT ‘'own people believe they were dumb? Thesa kide believed that.
They were passive. Tliey let those white people do what they did to them and
they didn't do anything to stop it. And that's Uhen it gets ead. When you
see your own friends say, "Oh well, 1'11 let it go by this time. Maybe next
time they'll get batter." 'I lived with that all through high school, and it's
juat,m::ting I'm not going to live with, not in college, not when 1 get out,
Y 3 again.t notifl can help 4ty . B it

' 1In college the only time 1've ever experienced raciem waa in
class, It was the first day of speech and all of the etudent
and ny teacher says, "Well, you guys, what do you vent to

~year?" And one student mentioned

e
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class I gave a speech about Indians; I made several friends in that clas

and a lot of them now are more understanding towards Indians. ‘I think {t's
about ‘time, Just on little bitty things we ought to speak up. It's not

the big things, 1it's the little things that count. '

Me, Willy Kesto: )

Well, I've lived with racism ever since I was in grade school. I was
kicked out of school because I had long hair like this. I was expelled for
avhile, and then I coulda't come back until I got a haircut. They said,

"Well, if you have long hair, ycu;re a hippie."” So I finally got a haircut.

I had a Catholic high school education and junior high. I was always quiet .,
and I didn't say much. I had a lot of questions, but I dida't want to ask °
‘them. I just sat there and took everything that came and tried to work it

out, It never did work out because I needed help and advisement.

" kind of stuff and I'm not going to take 1t." And that year in my speec:A}. '

WP

'

. I didn't solve anything by myself. 1 had teachars that helped me out"
and they recommended certain students who helped mie out 8o we got along. '

- In high school it was the same. I went to St. John's here in Phoenix ‘and '
I did pretty well. 1 decided I'd better start working and I did. As a
result they sent me to Santa Barbara, California for my sophomore year.

“When I was there, there were only two Indian students and the rest were white
students, and that's where I probably encountered the most problems with nom-
Indians. We two dida't do too well in academics, but we did the best we

- could, We achieved a lot more in sports and arte and crafts, working with

~ceramica, We did a lot more projects than we did academic work. We did

pass with C's, but it was really tough. '

\ - My junior and senior year 1 finished at St. Catherine's in Santa Pe.
Over there it was a balance betwecen Indians and Spanish. . Minorities fought
each other, but the school itself took care of the problems.. It .said, “We
can’'t have any fighting here," and they had ways of making us 4o what they
wanted and it was very effective. ' Those are private schools ‘where your
parents take you and "If you come here just to waste their money we will not .

* take the responsibility for it. They sent you here because you're going to

+ work and we're going to tgke eure you leéarn." If you need a Private tutor,
‘they provide all of that, They even showed us the amount of appiicants
waiting to take our place. It didan't really have too much affect on me. I
was always a radical in my last two years of high school and had many

+ - clashes with faculty; they said they'd help me look for snother school, but

" never did.. But I atill vorked in classes and did my hest in them and finally

' ‘. made 1t to this university. : T Vbt e e

I eapplied to ‘pther univereities and this was the last one on my list to
~make it possible. It turned out to be the fiist one to answer within two
~weeks and I started with my paper work, 1've always wanted to come here and
-+ mow I'm here and I encountered a lot of problems like she said in speech
. claes, standing in the back and we were kind of hidden back there so they
- really couldn't see us when everybody talked, you know. When they get to
_ Indiens, I've alvays corrected them and I've elways spoke up in class,




Mr, " Tracks

»

‘Now the next queation 1!4 1ike to ask the panol is goiug to be one thqt

" 4f T wao you, I wouldn't answer. So I won't feel bad if you don't. It's
more of a philosophical type question. We have certain phizosophical con-

cepts’ as to-what we believe, as intelligent American Indian

queation I want to ask 1is vhat 1s an Indian? o

The next

i
!

Banning'b definition wes that an Indi wore of arlegal entity as
spelled out by the conotitution rather than a rac 1 1dentity. I believe .

. the legal definition of Indian is one who 18, as far as the BIA-gocs, &

quarter .or moxe of Indian blood or one vho is rocognized en Indien in his
community, and a third one is if you're on the roll of an Indian tribe
accredited by the Bureau of Indian Affaixs. I would 11kq to sce the defini-
tion of Indian as a criterion ba at least one-half or more Indien. I intend.
to sybmit a proposal to my own particular otganization g sure that a -

. person who s less than fifty percent Indien will not be ‘eligible for the law

student organization grant which is administered each year from New Mexico,

| ,‘now far this propoaal will go. I don't know. but that's, uhat I 1ntend to do.

\ Mr. Ed thgg

“know? - You walk into a room and everybody knows righ

F

;’

-~ To me, being an Indien is juat a definition for those who claasify
people. Myself, I'm human. I'm at least half human anyway. As soon ag I

started my education, I became a half human. And all those people who gre
uneducated are total human, more hunan than mydelf, /

Hs. v;@g; Sortclgs o ‘ ;
1 don't know, I've alvaya thought being an Indiqh was just bein8. you

5 off that you're Indian,
and that's Indian to me. It's not defined in a book or anything.‘ It'yg just

" there.

;
S

E Me. !illz-xeeto ,: ’ j‘ ;'w -'  g }

: I‘va had that queation asked of me several tin%a and. never had any
answer, 80 1'm still trying to figure out en answer for uyaelf. '1'11 share
~what 1 thought of so far. An Indian is a human being vho's really pedce

"1ovina and cLose to nature, closer thgn anybody elqe. We live with nature, :

hat egtyo '




U Me Roy Track:

- We want to go ahead now to pick up somo.of tho staff hare at Arizona '
_ State University and then posoibly ws will have a meoting of the winds of ;
sone ‘sort at the tail end. We also have one ohort video tape to show you
that was done by an individual for a project, These are formally educated
Indians, but they're nonatholess Indians. " If they talk too’ long, you can
kind of yawn a little bit and give them a cue back there. I think we'll go
ahead and l¢t Mr. Al Flores speak. He is the coordinator for the Indian -
] Support Services for Arizona State University. C <

- Mr. Al Flores:.

I think one of the things that goes along.with coordination of services
in any kind of program fs the realization that whenever you're charged with
providing services, whether they're suppoft services or administrative ser-
vices, is that you're dealing with your own priorities. And what you're
trying very hard to do is to not let these.priorities get in the way of
those things that the students want to do. With me here is Bill DeHaas who
is the coordinator for Student Services on ¢pmpus and Randy Eubank who is
‘the counselor and works with me in the Student Support Services, a component
of our operation. We work out of the Dean of Students office. What we try

+to do is perioim our function for as many people as we possibly can. I think
that's as good a definition of what we're jpbout, What I would like Bill to
‘talk about 4s what we're in the process off doing to provide supportive ser~
vices to the students that we have herg, ' o S

. ' .

N

Mr, ﬁill Deﬁaaal.

_ I'd 1ike to make a different injection between the Ipdian students and

Support Services office and the Indian Affairs Office. One is the component

of the other. Two years ago when we put together the office, we committed

our resources on en equal basis batween Indian Student Support Service and

the academic and curriculum developnent areab. After about two years we've

taken an asseasment of exactly what we've been able to accomplish based .upon

the goals that we started out with., We found that in the area of Student ”
Support Services Office, we have been able to accomplish at least ninety R
percent of what we started out to accomplish, s ' C

.. - Now, one of the rcasons<for this was the students were interested in -
~ the area'of student support sdgvices becayse they have problems in the area e
.of financial aid and in the ar f getting adnitted in the school, problems
of tutorial-assistance. This was an immediate kind of need the students =

., identified thenselves with and this s the kind of thing the students pushed, ' "
 Secondly, we .alsu had support within the university from individuals 1ike

' Desn Leon Shell and Vice-President George Hamm, ..

 zero in the area of academic and curriculum development. What we tried to. =
-~ do in this area was to get Indian faculty appointed in the departments, The -

When we looked at the other dide, we found that.ve'd done sbsolutely o
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thrust of this was to educate the npn-Indian pereon. We felt the university
should be in the business of educating the non-Indian, because these indivi- -
duale are systematically deprived of a body of knowledge vhich is yight under -
"their nose. All the vay through school these individuals have been exposed

to practically no courses involved with our ways of teaching and believing °
‘snd doing. We felt the university, so an institution, should get involved
- in this particular area. We wanted Indian Studies that non-Indians can

avail themselves of so they can begin to .learn and appreciate s little of

how ve think and what we've done and what we're going to do in the future.

In one ares we've dene quite a bit, thanks to Al and Ra;xdy. who have
been working almost totally in the area ‘'of student support services. And
it'e been a fantastic job. In the other area we've done very little. I .
- would like to make & comment in regards to student involvement and the devel~ +
opwent of a program. , ' ’

" Portunately at ASU we had a group of students who demonstrated that they
had the knowledge and ability to get what they wanted. The unique thing
¢ - - about the ASU Indian Affairs Office is that it came from the bottom, it came
from the etudents. There was absolutely no initiative from Arisona State
3 University to start the thing. Indian students ptarted the thing. As I
look across the room now, I think there's only one individual out of that
original group that I'm réferring to and that's Mr, St. Germaine., But -
Mr, St, Germaine and his collesgues had an extremely important role inm getting
the Indian Affairs Office off the ground, because it was eomething that Indian
students desired and wanted. Within the past year I detect the feeling frod .
some students that they're smugly satisfied with what they have. The advisory
board two years ago was a dynamic board that met with the administration on a
‘ Weeklydbaais& challenged the administratioq“gnd*said:/”This13 what we want -
as students.” . ' ’ ‘ C -

, " The advisory board today is supposed to meet with me on a weekly basis.

" 1've only -een the advisory board three times, and when I go see the advisory
board they have nothing to say.” So as a final summation, I'd say that I would
1ike to see ASU's Indian students become inVolved to a greater extent and

try to emulate what happened two years ago. oy
1 Now as some of you are aware, I'm leaving ASU within maybe a month at
the latest, but I have enjoyed the opportunity to work .with people at this
,.campus, 1 think there's a lot of potentisl. I think that we have about as
) great a8 groupeof people as you could possibly want, intelligent people, >
o And I think that we are going to go a long way with individuals like Al and
b Randy who are assisting students and formulating where they want to go. So
1 think it's really basicelly up to the students to take the lead,

. Themk you, Bi1l, I think the only thing that you did not mention wes
. the fact that all three of us are still students ourselves. And you know, -
- ‘this.triumvirate that you see up here represents a real break-through for =
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Indien people., These innovations have come as & result of Indian student
input, And it is the Indian students that are responeible for our being.
At this time I'd like to have Randy talk to you about ‘the couneeling compo-
\ neant of our support oervicee system and some of the changes that he's seen
: in tho short time he's been here. Randy joined us the firet of October. and
he has performed one whale of 8 job. . _

o
4

Mr. Bubanks o -

. N . . 's

) ‘ You' re demn right. One of the things that I would 1like to say, and it's -

. not because students are in the’ audience, but I'm a graduate of Arizona State
and am novw in the graduate program, and I have seen a change in our Indian
youth from what it was when I was here as an undergraduate. .We were involved,
ve were very inVolved in basketball and fund-raising activities. but & lot of
us didn't sit around and talk about the academic areas that we were in like
our students are doing now. One thing we're doing 1s a study from 1970 to
the present, using the number of Indian students here oh the cempqe oppoeed
to their general GPA., We've broken that down to find out that some of our
male students gre doing betéer than our female students. . Yoy girls are ‘
playing around too much. We're'finding that the areds students are choosing . .
are very highly technical areas. which really excites me due to Jthe fact
that when I was here we were almost all education majors or sociology majors. - )
Very few of us were in business and that was one of my concexnsg because I o
worked with the Indian communities for about five years through Arizona
Affiltaced Tribes and Headstart. ‘I had vast contact with our Indfan people
and the biggest concern was that there were not enough business people that '
were Indian managing tribal operations, Even on ofir reservations today there
are ‘& lot of non-Indian business managers. So I took-a survey just, Yecently
and we have. twelve Indian etudente in the financial business management area.
That's great, because thet '8 one of the .prime cpncerns in our Indien communi-
ties today. 4 ;

L]
.
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Another area that is of prime concern is in health careéra. ‘We are
trying to stimulate some of our students to go that route. We only have
. thirty-three Indians in medical schools,’ and out of" thoeq‘thirty-threeg we've,
- lost six, because of what Hilly wvas telking about, what Ed dhs talking about-- -
a lot of reciem. : o ,
, haet year. 1973 epring eemeeter. ve had nine dropoute. A year befdre‘ i
that, spring 1972, I think thlere were 27, This year, theye are four, A year
g -ago we had 43 dropoute. So fall 1972 we had 43, Last -emeSter. 1973,Jwe e
" S hed 19. T ’ . - - : .
Liis f"] what ve have done 1s eef‘up tutoriel eervicee. we've tried to set up
a comfortable environment whére the ‘etudents can confide in us, 1 kind of
~ blew a mind ‘of a student the other day wheri ghe came in and she said, "Boy. ‘ ~-3?
e Randy. you're really nice but I don't know 1f I can really ba ‘confident with .;;
. yOou. Iea}d “That's great. Now who do you want to go to? Gabe Sharp? - G
“Angie? Frank? These are.faculty members here on campus. MeJor McCabe over e

fffff

"v, fhere 1n nilitary ecience. or I have other people.ﬂ And ehe thoughc I would




be really uptight and that's not counseuna. A good counselor will try to
set up a good velationship and 1f he can't, he'll find zzomone that . inutudual
can relate to. And so this is cae of the areas that we're tryiug.

Our volunteer tutoring service has been very difficult for us, especially
for the highly technical aress of tutoring. Biogenetics. Can you find me a
biogenetic tutor thet will do it ffee? Almost impossible. So we're paying
thes right now through other resources, One thing that haa excited me 1is

-, that several of our Indisn students have come in and said, ''Hey, maybe I can
. .. belp. Or 80 and 80 needs help." And it's getting out, word of mouth, that

: some of our Indian studeote are having proble-a. 8o we can get in and try

to solve some of the situations.

One of my pri-e functions 1is ooordiutins resources to help some of
“our students. I etill see that some of our students do not speak up. They
do not come to us in time. We had 73 deficiency slips last semester and
oaly 47 this semester. What we're trying to do is have two Indian graduate
, students in the heaith or counseling education center at the university and

have them assigned to our office Ed then we'll make a little more meaningful

coatact. ‘,

But I'm really happy being here. I tbink the people that I'm wotking )
with and the students that I'un having contact vith are fantastic. We've had
some problems, but we’re all not 1dea1.\ And ve're getting the job done.

Me. Flores: '
Sure we have problems, but ohe of the thingo is that we're tealizing
vays of dealing with these problems so that they don't become sores. One
% last note 1s that in 1970 we had a little bit bettér than one hundred Indian-
‘students on the campus. This semester we have 343 students, all of whom,
ve hope, feel comfortable enough to come by, aay hi, and have 8 cup of coffea.

- Bow many of us have ever thought about uittins school because of our
academic rvecoxrd? WNo. Usually 1t's sonethi 1ike an emotional, social, or
- finantial problem. The esphasis that we're placing on our services to the
students is in the flmclal. social, and eqotional areas. One of the things
that the research told us was that juniors and seniors have it pretty well
together. Freshmen and sophosores have the low grade point average. And I
think you *11 all be Lappy to know that since 1970 the overall gr¢de point
average has increased by .48. 'We started out at a 1.89 and we r¢ almost up
to 2.5 overall. WUe won't be satisfied until we can get our overall grade

‘ point average up to 3. Then we can say, "Yeah, we've done our jobs."” We've
begun this year. Bill's dowe a fantastic job serving as an advocate.
Randy's dove a fmmti.c job in helping kids get their stuff straight.
"l‘lut'o 1t. I can't think of anything else to eay. ‘Thank you vety much.

I have one thing to say. I wish some of our education coordinatots’: J
from the Indien commmities lietened to this because they should be a little’
' | L -78- . ‘
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more tuned in to what they are eigning or helping to sign those students
into the academic area of & college or higher education.

Mr._ Roy 'rm'aglu~

You know, most of the time when you go to white man movies they always
show 4 cartoon at the beginning? And those of you who have been here, I'm
sure you've put in a’long day and you've learned some good things. It's
cartoon time. The film we want to show you we have not had time to preview.
“He have not had time to synchronize our shots that go with the audio. We
did it the regular Indian style where what we didn't do today ws'll do to~
morrow and all of a sudden tomorrow is today. Hopefully it was an honest
attempt and 1f it faiie, it won't be the first time that I've blown it.

(Too much of the audio from the film 4s indistinguishable and its
meaning is lost without the visual part, but the theme concerns the impor-
' tance of education to the Indian, The film maintains that the Indian must
be knowledgeable of both the white man's society and of his own in order to
coexist with the white man and still retain his own culture.) “
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